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ABSTRACT 


This study involved the development and evaiuation of an intra 
and inter personal skills training program. The material was 
designed for use with adults and it incorporated an educational model 
of counselling service delivery. 

The Skills for Effective Living (SEL) program was developed 
over a three year period. The program evaluation reported in this 
study is both of a formative (process oriented) and summative 
(outcome oriented) nature. 

The formative evaluation was an exploratory process aimed at 
determining what types of changes the SEL program facilitated and at 
identifying what aspects of the materials and procedures required 
revision. The summative evaluation involved an assessment of the 
outcome effects facilitated by participation in the SEL program. 

The formative aspects of evaluation were based on feedback 
from participants, reactions from other professionals utilizing the 
material, feedoack from the trainers who ran the SEL programs in the 
research phase of this study, and personal observation by the author. 
From this information, problem areas were identified and the neces- 
Sary changes were made. In general, the formative results indicated 
that the program was extremely well received. 

Summative evaluation was based on an experimental study involv- 
ing 27 nursing students and their instructors who volunteered for 
participation in a ten week SEL treatment program. A Posttest Only 


Control Group Design was utilized and treatments were administered 


by trainers not involved in the developmental aspects of the program. 
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It was hypothesized that participation in the SEL program 
would: 1) have a significant overall treatment effect when the var- 
iables of anxiety, self concept, irrationality, and overall adjust- 
ment were considered simultaneously; 2) result in a significant 
decrease in anxiety; 3) result in a significant improvement in self 
concept; 4) result in a significant decrease in irrationality; and 
5) result in a significant improvement in overall level of adjustment. 

The first two hypotheses were upheld. The remainding three, 
however, were all rejected. But, it should be noted that although 
none of the differences observed on the last three variabies attained 
Statistical significance, differences in the hypothesized direction 
did exist in all cases. 

The findings were discussed and a number of recommendations for 
additional research were presented. These included: 1) verification 
of the modified program that has resulted from the present study; 

2) additional research with larger and more diversified groups: 3) 
component analysis to determine the active ingredients in the SEL 
treatment program; 4) research involving jonger follow up periods; 

5) research that incorporates behaviorally based criterion measure- 
ment; 6) research that will establish selection criteria for partici- 
pation in the SEL program; 7) development of a program to train 
leaders how to use the SEL materials; 8) preparation of a kit of 
materials that would incorporate all of the lessons and aids neces- 
sary to present the SEL program; and 9) modification of the program 


to make it suitable for use with school children. 
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CHAPTER ONE 


INTRODUCTION AND PROBLEM 
The Educational Model 

Psychologists have recently been urged to replace the tradi- 
tional models of service delivery with an educationally oriented 
approach (Guerney, Stollack, & Guerney, 1970). Ellis and Harper 
(1975) suggest ultimately replacing the word psychotherapy with terms 
such as emotional education or tolerance training. Frisco (1974) 
indicates that the need to teach mental health skills is long overdue 
Since currently people are taught most everything except how to live 
with themselves and with each other. 

Implicit in the evolving educational approach is the belief 
psycho-educational programs should be readily available to all who 
require them. This is in contrast to traditional treatment strate- 
gies that are primarily limited to individuals warranting treatment 
because of their identification as patients (Guerney, et al. 1970). 

It has been recommended skills training programs be made avail- 
able in educationally oriented settings, such as University Extension 
facilities or Community Colleges, so the didactic nature of procedures 
can be emphasized without the negative effects associated with people 
adopting patient roles (Bryant, Trower, Yardley, Urbieta, & Lentem- 
endia, 1976). Programs are needed for all age groups’ from the 
cradle to the grave (Ellis & Harper, 1975). 

Programs based on the educational model are steadily increas- 
ing in number and diversity. Affective education programs for child- 


ren such as DUSO (Dinkmeyer, 1970), TAC (Amundson, 1975), Parent 
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Effectiveness Training (Gordon, 1970), the so called “new sex 
therapies" (Kaplan, 1975), social skills training (Argyle, 1969; 
Lewinsohn & Weinstein, 1970; McLean, 1975), assertion training 
(Lange & Jakubowski, 1976) and obesity control programs (Stuart, 
1972), all incorporate the educationally oriented shift away from 
traditional therapies. 

This shift will necessitate a re-examination of the role of 
the psychologist. Christensen (1976) notes a trend away from trad- 
itional emphasis on the relational and process aspects of the coun- 
selling endeavor in favor of emphasis on content variables. This 
change stresses the counsellor's teaching function in helping indivi- 
duals to re-examine values, learn interpersonal skills, and develop 
understanding. 

Similarly, Thorsen & Mahoney (1974) suggest that a major respon- 
sibility of the counsellor should involve the preparation of a var- 
jety of courses, seminars and workshops designed to teach individuals 
the skills involved in behavioral self management. Such courses 
Should be widely available. 

For many, the emerging shift in emphasis will be difficult to 
accept as it requires a basic restructuring of yaa eae beliefs 
about the etiology of psychological problems and the nature oi 
therapy. Lazarus & Fay (1975) exemplify the development that must 
Occur. whey state: 

We view therapy as education. It took us a 
long time to discover how Simple it can be to 
change a lifetime pattern of suffering and 
anguish. We had to unlearn many of the atti- 
tudes and theories we had learned in our 


training and in our therapy. For example, 
we had to realize that people with problems 


eeaer cotvgia) entat BAOOE « 
pntntert mn “a A 3910" 
.F¥6Use) ahisYeorg do brs | 
for? vows Fttde bbtnarie fest BOUL ast 
Te 2igi sna 30 intajpiaigies Wana Paes ee a4 
-bevd mov? yews bret & zsaon (ateN) aisensgztndd alles “a. ne 


-n0od sit to 2toaqe6 222079 ‘one Seas teeter sit no et zsrqme fenotst | a - 


a 
2idT .2aldetvey tnedton no zizedtqne to JOvst nt ‘oveabno pntt fee i x 

: qs 
-tvtbnt ontafed nt nortsqut on irioses 2'r0ffeenuos ant aseaerte sqneis -. 
| er 
qofevab bas .2f fide fsnozvsareint mysel . zaufsv onimexa-51 of ‘eteub in 


.entonssersbmy 

-noqee oben 6 tend Seopple (OCT) yenioneM 8 MezronT .wieefimie 
~16¥ 6 To nOfIsYeqatq ont avfovint biuche tofleenvoo sit To wilidte A 
2isubivtbnt nosed of benptzeb aqodesvow: brie etentma2 . 2927409 to yet an 
2e2tvos Mave .snsmapsnsm tee Isvorvsred at baviovat eft hie odd ff 


-sidstisve vfebiw ed biuode ae 
ot Ffuotttib od ffiw seats ab stn pitas ot .ynem 102 ae 
a 


-_ 


etertad Peay to. ae 


are not defective, that emotional hangups, 
even severe ones, are not illnesses, that 
we are not the victims of deepseated uncon- 
scious forces, and that therapists are not 
Superior to the people who consult them. 
When one has been thoroughly trained to 
regard bad habits as diseases, to search 
for hidden meanings, to read great signif- 
icance into passing utterances, to diagnose 
and label people and their problems, it is 
difficult to realize one of the most pro- 
found truths of all -- psychological change 
calls for problem solving in the here and 
now rather than preoccupation with the here- 
after or heretofore. (p. 19) 

Even if the paradigm shift is actively accepted, a number of 
problems will need resolution. Essentially, these revolve around two 
general dimensions. On the one hand, relevant skills must be iden- 
tified, and, on the other hand, effective teaching strategies need 
to be developed (Christensen, 1976). Exploration is imperative in 
both of these areas if we are to avoid a vague and poorly evaluated 
"shotgun" approach. 

Although a number of cognitive and/or behavioral skill train- 
ing packages are available, especially in the currently faddish 
assertion training area, they tend to be inadequate for one or more 
of the following reasons: 

Firstly, most approaches are based on a narrow conceptualiza- 
tion of "relevant skills". Parochialism tends to prevail and skills 
are defined on the basis of simplistic conceptualization of the 
etiological factors involved in human functioning. For example, 
approaches such as assertion training (Alberti & Emmons, 1974), 
rational emotive therapy (Ellis & Harper, 1975), and psychocybernetics 
(Maltz, 1960) have all acquired the status of psychological patent 


medicines implicitly promising curative powers revelled only by those 
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Since personal adjustment problems are seldom circumscribed, 
attempts to define relevant skills from narrow perspectives, such as 
the above, are clearly of Jaunted value. As Mahoney (1974) indicates, 
to the extent a program addresses itself to only a portion of the 
relevant causes, its success is jeopardized. 

Secondly, the majority of available programs ignore principles 
of curriculum development and instructional design. Program assump- 
tions are seldom delineated, the basis for skiil selection is not 
presented, and little attention is paid to the appropriate sequencing 
of content. Rarely are specific educational objectives described, 
relevant teaching strategies outlined or questions of evaluation 
dealt with. The need for a sound pedagogic model is evident. 

The final inadequacy pertains to the lack of experimental val- 
idation available for most programs. In fact, many of the programs 
lack any researchevidence to support their validity (e.g. Lazarus 
& Fay, 1975; Phelps & Austin, 1975; Maltz, 1960). The principle of 
caveat emptor should be borne in mind by both counsellor and client. 

This is not to imply that packages should not be developed 
until all of the components have been experimentally validated. 
Although i11] defined approaches should be avoided, broad based, het- 
erogeneous packages offer an invaluable clinical strategy (Mahoney, 
1974). In unprecedented applications Mahoney (1974) suggests the 
following pragmatic rule of thumb: First show an effect, then iso- 
late the cause (p. 198). 

The preceeding discussion clearly suggests the need for addi- 
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tional research in the development of educational therapy programs. 


, ae ee ; a 
pniansupse adeiiqovqgs ont ot bisq 2f nofinsiis sfs3rt bas -bains2eq BY f 


as dove .29V Perey wOTTEN dest line saeveten & aTtab 0 
-2atsorbnt (Stet) venortatt 2A ,aulev bed tab: to vrais ere .9vods we’) 
att Yo norinaq 6 yIno oF Peat agereybbs ws, 6 tnsdxe sat of =f | 
sbastbyeqost at e2soque att , 2geuso insvelsy 
estatontis scone) emsipord Sideiisye to ytivot se oi3. .vibne2s2 | 
~qmu226 maAYpOTS “aptesb fenottourtent br6 tremgol veb mm fustyws to ; 


ton af nottooloe [Tide Wi eteed oft ebatsentleb mobiag ots enott 


ebodfuseeb 2eavttostdo fedortesybs attrosqe s1s ylovea .tnetnoo to ee : 
notteulsve To zvottequp 10 best [duo 29rpsisiie ontiosst snevelsn ; ee 
-tnabive ef fobom ofpepsbsaq bavo2 6 vot basn sat tim STseb a 

-fey [stnemtiaaxe to desl adt ob entatnagq vobupsbent [earth oat 53 ie 
emarporg orld to tein «356% of  .2msrpoyg sem ot stdsftevs notisbt “i a 
auyesed .p.s) vifbi fev yreds Inoaguz of sonsbive foveg2an ne was! =a 


to sfotoniva oft  .(0d8T esa ten iaver enitz0n? sf ani aid 2aNer. TE al 
dasitfa bas vollsenuos tod yd bain ni snvad ed bfwore ‘osqne aasvso r 
begofsveb ed ton bivode EPRONBY' s9AF ne, og Fa at2hayT. a 
-bstsbtfav vif sinsmitsqx9. aged vet ahoiaqnod ais to hs tien. 

-tend -bezsd bsord ,bsbiovs ad bluore gsosovags benitab: f Tt owen 
evonore) ypasisyse [sotntlo. ‘ofdsul svat 16 otto zopaioeg auosnepoxs 
ont ztespoue (MOT) venortelt anotssot ous. besnabasrqau. nt (ener 


ie ¢ 


~ozt nedt ,tootte ns worle $2479 :ut to! afur otseaper eatwortot . 


Re ae i 


ag, 


mt si noha 2th BOF bg: 


In order to overcome the above inadequacies, the package should teach 
the skills and attitudes that have been identified by a variety of 
therapeutic approaches. Tt should ‘incorporate curriculum develop- 
ment principles and sound pedagogic procedures. As well, programs 
should be developed in such a way that efficacy can be validated by 


research, not impression. 


sent Study 

| The present study was undertaken as the initial phase o7 
research required to ultimately meet the above requirements. It is 
initial in that a great deal of additional work is required before a 
broadly based ha atin will be realized. The study was both form- 
ative and evaluative in nature, with emphasis being placed on the 
formative stages. 

Basically, the study revolved around the problems suggested by 
Christensen (1976) i.e. identification of relevant skills, and iden- 
tification of relevant teaching strategies. Once these were identi- 
fied, the program presented in this study was designed. Entitled 
Skills for Effective Living (SEL), it is designed for presentation in 
ten 2% hour sessions. 

Skill content was based on a review of relevant, but diverse 
literature including: assertion training, social skills training, 
anxiety management, problem solving, and self-control strategies. 
Additional skills were identified from many hours of clinical con- 
tact in the course of developing the program. 

A four component educational model, also based on a review of 
the literature and clinical contact, was developed. The final 


components are: 1) instruction, 2) demonstration, 3) practice, and 
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4) homework. 

During the developmental process, the program was extensively 
tested in a variety of settings including: University Extension 
classes, hospital in-patient treatment facilities, and professional 
ceveiopment workshops. In these settings, feedback was obtained from 
a variety of lay and professional people. 

Through this process, extensive modifications were made in the 
content, sequence and instructional design. In all, the developmental 
phase involved the author in over 1000 hours of teaching contact with 
in excess of 500 people. Finally, the program was validated using 
other trainers in a small experimental study. 

Importance of the study 

This study is of theoretical, applied, and personal value. 

At the theoretical level, it integrates a variety of skills related 
to effective functioning into a teachable format. The model spec- 
ifies expected learner outcomes, teaching procedures and homework 
assignments. 

The greatest value of the study pertains to its relevancy at 

the applied level. It meets the identified need for such training 
packages (Gormally, 1975; Ellis & Harper, 1975; Mahoney, 1974; 
Bryant et al, 1976). Preliminary results indicate the program will 
be applicable in a wide variety of settings by individuals who are 
not highly trained in psychology, providing that they are properly 
oriented to the materials. 

Personally, the study has been very meaningful in that it has 
allowed the author to pursue two areas of great interest, namely 


human effectiveness training and educational approaches to therapy. 
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The remainder of this study unfolds in the following manner: 
chapter two presents the background to the study and reviews 
pertinent literature; chapter three outlines the program development 
procedure as well as the experimental design utilized; the results 
of the research investigation are presented in chapter four; chapter 
five contains a discussion of the significance of the findings and 


outlines suggestions for further research. 
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CHAPTER TWO 


RELEVANT LITERATURE REVIEW 
This chapter begins with a review of the skills training lit- 
erature, pertaining to both intra and interpersonal functioning. 
The curriculum development and instructional design process are then 
examined. It concludes with the presentation of the rationale under- 


lying the development of the SEL program. 


Skills Training 

Recent developments in the field of counselling have placed a 
great deal of emphasis on the relevance of skill training as a ther- 
apeutic approach (Argyle, 1969; Bandura, 1969, Bryant et al, 1976; 
Hersen & Eisler, 1975; Mahoney & Thorsen, 1974; Mahoney, 1977; 

Thorsen & Mahoney, 1974). 

Skill may be defined as the application of knowledge (Hersen 
& Eisler, 1975). The important distinction that must be drawn between 
knowing about and knowing how is implicit in this definition (Rockham, 
Honey & Colbert, 1971). The traditional therapeutic tendency to work 
towards fostering understanding and insight is currently being ques- 
tioned. Behavior change is increasingly being conceptualized as 
being dependent on practice (Lange & Jakubowski, 1976; Cotier & 
Guerra, 1976). 

In reviewing the literature pertaining to skills training, two 
broad categories emerge. On the one hand, skills which involve intra- 
personal processes such as problem solving (D'Zurilla & Goldfried, 
1971) or self control strategies (Mahoney & Thorsen, 1974; Thorsen & 


Mahoney, 1974) are being emphasized by some researchers; others are 
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stressing interpersonal or interactive skills such as social skills 
training (Bryant et al, 1976; Weinstein & Alper, 1970), and asser- 
tion training (Alberti & Emmons, 1974; Phelps & Austin, 1975). 

This dichotomization is part of the general trend towards 
viewing behavior as being determined by both internal and external 
forces (Mahoney, 1977). Obviously, however, the two foci do not exist 
in isolation. The theory of interactive determinism (Mahoney, 1977) 
suggests deficits in interpersonal skills greatly affect intraper- 
sonal processes just as deficits in intrapersonal skills affect inter- 
active patterns. Bandura (1973) cautions that no psychological in- 
tervention can ever protect the individual from the consequences of his 
behavior. 

Intrapersonal skilis training 

Within this study, intrapersonal skills are conceptualized as 
being those skills which focus on the internal processes of thought, 
feeling and behavior that go on within the individual. Consequently, 
intrapersonal skilis training pertains to those procedures designed 
to help the individual develop the ability to control and direct 
these internal processes. 

Skills to be reviewed include problem solving, self control 
procedures, self instructional strategies, cognitive restructuring 
techniques and anxiety management skills. 

Problem Solving 

Problem solving has been defined as a behavioral process, 
whether overt or cognitive in nature which,a) makes available a wide 
variety of potentially effective response alternatives for dealing 


with the problematic situation, and b) increases the probability of 
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selecting the most effective response from among the various alter- 
natives (D'Zurilla & Goldfried, 1971, p. 108). Fostering problem 
solving skills has always been a part of therapeutics and, in fact, 
has been identified as one of the main goals of the entire guidance 
and counselling movement (Rothney, 1958; Gelatt, 1962). 

The general goal in teaching problem solving skills is not to 
provide the individual with specific solutions, but to impart a gen- 
eral coping strategy so that the competence necessary for effectively 
dealing with a wide variety of problematic situations can be developed. 
Ideally, training in problem solving strategies will develop the 
skills necessary to manage or cope with virtually all problems encoun- 
tered in daily living (Craighead, et al, 1976). 

D'Zurilla and Goldfried (1971) suggest that all problem solving 
strategies can be divided into five stages. They are: 1) development 
of a 'mental set' or orientation conducive to problem solving; 2) 
formulation and definition of the problem; 3) generation of alterna- 
tives; 4) selection of the most appropriate alternative through 
decision making strategies and; 5) implementation and verification of 
the selected solution. 

Phase one involves instillation of the attitude that problems 
are a normal aspect of daily living encountered by everyone at some 
point in time. Implicit in this mental set is the belief that action 
can lead to the solution of problems, providing, of course, people 
possess the requisite skills and are willing to deal with problematic 
situations as they occur. A very important aspect taught in this 
phase pertains to the emphasis placed on inhibiting tendencies towards 


impulsive or ill planned courses of action. 
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The second phase of the process involves problem definition. 
Basically, this involves detailing the nature of the problem and the 
circumstances under which it occurs. It should be recognized that 
most clients will have a great deal of difficulty with this step and 
a number of blocks to problem formulation have been identified 
(Krumboltz & Thorsen, 1976). 

Krumboltz & Thorsen (15/50 ° * +h following presenting 
Signs are indicators of a need for problem solving. The individual 
is: 1) having difficulty because of someone else's behavior; 2) exper- 
jencing vacue negative feelings; 3) unable to identify any goals; 

4) engaging in behavior which others find undesirable; or 5) unable 
to make a choice between two conflicting alternatives. If any of 
these symptoms are present, problem solving is appropriate. 

The third phase of problem solving pertains to the generation 
of alternatives. The most frequently used technique in this process 
is some form of brainstorming (Osborn, 1963; Parnes, 1967), a tech- 
nique which involves two principles, namely, the deferment of eval- 
uation and an emphasis on quantity rather than quality of alternatives. 
D'Zurilla and Goldfried (1971) state numerous studies have conclu- 
sively demonstrated brainstorming will increase the likelihood of 
arriving at good quality problem solutions. 

The fourth phase of problem solving involves the decision 
making process by which alternatives are evaluated and a solution 
selected. This is usually based on some form of utility theory 
(Becker & McClintosh, 1967; Churchman, 1961). It involves a func- 
tional evaluation in terms of the likelihood of a given solution 


resolving the issues delineated in the problem formulation stage. 
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Consequences of a given course of action are usually considered. 


Personal values are central to this decision making process (Carkhuff, 


The final phase of problem solving involves verification of 
the extent to which the alternative selected serves as a solution to 
the problem. It has been suggested that the TOTE System (Miller, 
Galanter, & Pribram, 1960) is a theoretical model that represents the 
evaluation process in which the individual continues with the problem 
solving process until outcomes match up to given standards (Goldfried 
& Goldfried, 1975). 

In a review of the literature, Mahoney (1974) indicates that 
problem solving research has foiiowed three directions, namely, 
animal problem solving, human laboratory problem solving, and indus- 
trial applications of problem solving. Of particular relevance is 
the research in industrial applications which has lead to three major 
techniques for alternative generation, brainstorming (Osborn, 1963), 
Synetics (Gordon, 1961) and Bionics (Papaneck, 1969). 

Clinically, problem solving techniques have been successfully 
used with behaviorally disordered children (Spivack & Shure, 1974), 
heroine addicts (Copeman, 1973), with pre-delinquent families (Kifer, 
Lewis, Green & Phillips, 1973), and to train adolescents in leader- 
ship skills (Almedina & Rubin, 1974). 

Self Control Skills 

Self control skills training has recently emerged as a power- 
ful methodology for fostering improved human functioning (Mahoney & 
Thorsen, 1974; Thorsen & Mahoney, 1974). Mahoney (1974) suggests 


the most humane therapeutic efforts are those designed to provide 
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clients with effective, broad based coping skills. Therapy is viewed 
as an apprenticeship designed to train individuals to become their 

Own personal scientists, that is, they become skilled in the functional 
analysis and systematic improvement of their own behavior. The need 
for self control training has been described as one of today's most 
pressing educational problems (Mahoney & Thorsen, 1974; Russel & 
Thorsen, 1976). 

The cardinal feature of self control training is the emphasis 
it places on teaching the client to become the agent of his or her 
own behavior change (Thorsen & Mahoney, 1974). Kanfer (1976) suggests 
the common element in all self control training procedures is the fact 
the therapist serves in the role of instigator and motivator to help 
the client initiate his or her own change program. Thus, the respon- 
sibility for carrying out the program and for maintaining its effec- 
tiveness ultimately lies with the client. 

Definitionally, it has been suggested an individual displays 
self control when, in the relative absence of immediate external 
constraints, he or she engages in behavior whose previous probability 
has been less than that of alternatively available behaviors 
(Thorsen & Mahoney, 1974, p. 12). 

The features of this definition implicitly specify the 
following: 1) In order for self control to occur, two or more 
alternative responses must be available; 2) The consequences of these 
two alternative behaviors must be conflicting; and 3) The self 
regulating pattern is usually promoted or maintained by external 
factors such as long term consequences. It should be noted, however, 


that since many self control efforts will involved delayed conse- 
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quences, cognitive mediational processes play a central role in 
controlling these behaviors (Thorsen & Mahoney, 1974). 

In general, self control strategies fall into two broad 
categories (Mahoney & Thorsen, 1974; Thorsen & Mahoney, 1974). These 
are environmental planning, in whichchanges inrelevant situational 
factors are implemented prior to the execution of the target behavior 
and behavioral programming which involves the administration of self 
presented consequences subsequent to the occurrence of the target 
behavior. 

The general procedures involved in environmental planning 
include: 1) situational control in which stimuli are altered or 
consequences are pre-arranged through some form of contingency 
contracting; 2) self regulated stimulus exposure in which the 
individual gradually exposes himself to increasing amounts of a 
given problematic situation; and 3) self instructional strategies in 
which the individual learns to use his own verbalizations to guide 
him through situations. 

The behavioral programming aspect of self control strategies 
involves the following: 1: self monitoring skills which utilize tech- 
niques such as charts, records and wrist counters to accurately obtain 
information about the frequency of targeted behaviors; 2) self admin- 
istered rewards where the individual learns to both overtly and 


covertly present him or herself with positive and negative reinforce- 


ments; and 3) self administered punishments where the individual learns 


to self present punishments as in step two above. 
Kanfer (1976) suggests if the training in self control stra- 


Ss Successiui, the individual will be able to engage in self 
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monitoring, establish specific rules of conduct through self contract- 
ing, seek support from his environment for fulfiliment, engage in 
accurate self evaluation and generate strong reinforcing consequences 
for goal achievement. 

Self Instruction and Cognitive Restructuring Skills 

The combination of problem solving strategies and self control 
techniques resembles the self-instructional techniques developed by 
Michenbaum (1975). He sees self instruction as beginning with a 
problem solving approach that leads to a definition of the problem 
and the selection of treatment plans based on the modification of the 
etrant a8caie Statements and the development of new, more adequate 
behaviors. It has been described as one of the most promising clini- 
cal innovations in contemporary clinical practice (Mahoney, 1974). 

Self instructional techniques are relatively well validated, 
considering their newness. In analogue studies, they have been used 
to successfully treat snake phobia (Michenbaum, 1971) and test anxi- 
ety (Michenbaum, 1972). They also have been used to improve the 
performance of schizophrenics on perceptual and cognitive tasks 
(Michenbaum & Cameron, 1973), to decrease pre and post surgical 
distress (Langer, James & Wolfer, 1973), to treat hyperactive child- 
ren (Michenbaum & Goodman, 1971), and to improve creativity 
(Michenbaum, 1973). 

An interesting and innovative application of the self instruc- 
tional technique involves the stress innoculation program developed 
to teach phobic people to handle problemmatic situations (Michenbaum 
& Cameron, 1973), It involves teaching individuals to conceptualize 


a 


contact with these situations as involving fou: 
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self instructions appropriate for guiding themselves through each. 
The phases are: 1) preparing for a stressor; 2) confronting and 
handling the stressor; 3) coping with feelings of being overwhelmed; 
and 4) reinforcing self statements after the episode. The technique 
has proven effective (Michenbaum & Cameron, 1972). 

The role of self generated statements is extremely important 
in teaching individuals to change their own behavior, for as Farber 
Says: 

The one thing psychologists can count on 

1s that their subjects or clients will talk, 
if only to themselves; and not infrequently, 
whether relevant or irrelevant, the things 
people say to themselves determine the rest 
of the things they do. (1963, p. 196) 

Michenbaum, of course, is not only the researcher who has been 
concerned with self statements. The cognitive restructuring model 
(Ellis, 1962) is based on the assumption that emotional arousal 
and maladaptive behavior are mediated by one's internal statements 
about the situation. 

Recently, a number of ciinicians have attempted to systematize 
Ellis's theoretical orientation into a behavioral framework (Gold- 
fried, Decenteceo & Weinberg, 1974; Lazarus, 1971; Rimm & Masters, 
1974). This procedure is most amenable to a group format (Kanfer & 
Goldstein, 1975) and the instruction usually involves the following 
steps: 1) presentation of a rationale in which the relationship 
between beliefs and their effects on behavior are explained; 

2) overview of the major irrational beliefs; 3) analysis of the 


client's problems in rational emotive terms; anda 4) teaching the 


client to modify internal sentences. 
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Ellis's approach to cognitive restructuring has focussed on 
the content of the irrationai thoughts. Beck (1970), on the other 
hand, has focussed on types of dysfunctional thought processes. He 
has identified the following: 1) arbitrary inference which involves 
drawing conclusions when evidences is either lacking or contradicting: 
2) overgeneralization which involves drawing a general rule from a 
Single instance: 3) magnification which involves exaggerating the 
meaning of an event; and 4) cognitive deficiency which involves failing 
to attend to, or to integrate or utilize relevant experiential infor- 
mation. In addition, Lazarus (1971) has identified dichotomous 
reasoning which involves accepting only two possible evaluations 
i.e. good bad, and oversocialization which involves a failure to 
recognize and challenge thearbitrariness of many cultural mores. 

Anxiety Management 

Anxiety management training (AMT) (Suinn & Richardson, 1971) 
is another promising self control procedure. It is based on progres- 
Sive relaxation training (Jacobson, 1938) which the individual learns 
to utilize whenever anxiety becomes problemmatic. Originally, the 
technique was theoretically seen as a conditioned relaxation reflex, 
but recently conscious cognitive control is seen as playing a much 
more central role in the procedure (Suinn, 1976). 

Anxiety monitoring of subjective units of disturbance (SUDS) 
is a technique frequently advocated in the literature on skills 
training (Cotler & Guerra, 1976; Lange & Jakubowski, 1976). This 
technique has recently been shown to be a significan. factor in 
anxiety control (Hiebert, 1976). 


In summary, a review of the literature related to intrapersonal 
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Skills suggests that problem solving and self control procedures 

have the potential for teaching people the techniques they require 
to identify problems and implement solutions in their own lives in 
a manner consistent with the personal scientist model suggested by 


Mahoney (1974). 


Interpersonal skills training 


Interpersonal, or interactive skills training is an important 
approach to the treatment of problems for most human difficulties 
utilimately involve interpersonal factors. 

The relationship between various disorders and impairment of 
interpersonal skills has been alluded to in most contemporary 
theories of psychopathology (Hersen & Eisler, 1975). Many researchers 
have identified specific skill deficits among patient groups (Argyle, 
1969; Levine & Ziegler, 1973; Paykel, 1975; Ziegler & Phillips, 1961). 

Interpersonal skills training has been defined as any form of 
instruction designed to increase the effectiveness of the individual's 
interactions with others (Rickham, Honey & Colbert, 1971). It has 
tended to follow two general developmental directions, namely social 
skills training and assertion training. This review will deal with 
each of these two areas. 

Social Skills Training 

Although the research efforts of Salter (1949) and Wolpe (1958) 
in the area of assertion training were a forerunner of the general 
social skills training movement, the pioneering efforts should be 
credited to Argyle and his colleagues in Britain. They first founded 
a program of investigation into social skills, social interaction 


and nonverbal communications at the University of Oxford ii) isc. and 
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began to apply the results with clinical populations in 1966. The 
majority of their research findings are presented in Argyle's writings 
(1967; .1969,.1971). 

Social skills training approaches involve a number of depar- 
tures from traditional approaches to therapy. Firstly, it is assumed 
that a body of identifiable and teachable skills account for the 
major differences among clients' ability to relate effectively with 
other people. Secondly, the therapeutic procedures are not aimed 
at accomplishing major changes in the client's personality. Finally, 
psychodynamic explorations of the past are avoided as are the concom- 
mitant emphasis on insight and confrontation techniques (Bryant et al. 
1975.) 

Although many of the techniques employed in social skills 
training emerged from the créche of behavior therapy, there are a 
number of important differences between the two approaches. As 
compared to behavior therapy, social skills training: 1) places far 
greater emphasis on the utilization of didactic procedures to teach 
clients specific skills; 2) relies far more heavily on overt feed- 
back from the trainer, from the group and from electronic sources; and, 
3) is concerned with far more generalized and diffuse problems such as 
being shy, or not being able to talk to people. 

A final important contrast relates to the difference between 
social skills training and both traditional and behavior therapies. 
While both of the latter focus on the elimination of maladaptive 
behavior, social skills training emphasizes the positive, educational 
aspects of treatment (Goldsmith & McFall, 1975). 


Recently, attempts have been directed towards arrivine ~ 
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empirical definition of social inadequacy (Bryant, Trower, Yardley, 
Urbieta & Letemendia, 1976). It is suggested that socially inadequate 
individuals tend to have a long history of poor adjustment charact- 
erized by failure to use the verbal, non-verbal and vocal signals nec- 
essary for normal social interaction. On the one hand, the socially 


inadequate are abnormally inexpressive with marked tendencies towards 


being passive, cold, unhappy, and disinterested in others. Or, they are 


Overly expressive people who tend to be too controlling, who speak 
too much for too long, and who tend to talk too much about themselves 
while using other people as an audience, rather than as individuals 
in their own right (Bryant, et al, 1976). 

Etiological factors involved in the development of social 
inadequacy have been traced to two different sets of conditions 
(Argyle, Trower & Bryant, 1974). Primary inadequacy results from 
faulty socialization processes involving a lack of the types of 
social experiences necessary for adequate skill development. Second- 
ary inadequacy develops as the result of a serious biochemical or 
cognitive disorder. The authors state that in primary inadequacy, 
social skills training is likely to be the only treatment needed 
while it is unlikely to prove successful in the treatment of inade- 
quacy that is secondary to other conditions. 

Goldsmith and McFall (1975) stress that the content of the 
social skills training program is as critical to its ultimate success 
as the training method employed. If the skills taught are not 
appropriate or if the method used fails to teach the skills effectvive- 
ly, the program will fail. 


Social skills training is based on a belief that learning the 
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Skills necessary to interact effectively with others is like learning 
any other skill, such as swimming or skating. Here, however, the 
object is to learn new adaptive skills to replace maladaptive ones 
(Argyle, et al, 1974). The basic strategies employed usually involve 
didactic presentation, role playing, use of feedback, modeling and 
home work assignments. Gradualness is emphasized and skill heirar- 
chies are often constructed. 

Content taught usually involves topics sucn as initiating 
and terminating conversations, showing interest in others, talking 
to members of the opposite sex, non-verbal communication, voice, and 
assertion (Argyle, 1969; Argyle et al, 1974). 

Lewinsohn and his colleagues have examined the relationship 
between social adequacy and depression and have found the lack of 
social skills to be a major antecedent condition for development of 
the illness (Lewinsohn, Weinstein & Alper, 1970; Libet & Lewinsohn, 
1973). The lack of social skills is seen as resulting in a low rate 
of social reinforcement for the individual. This occurs because 
socially inadequate individuals frequently emit a relatively low rate 
of behaviors that can be reinforced while emitting a relatively high 

frequency of behaviors that others find aversive. 

In comparing the behaviors of depressed people with those who 
were not depressed in a group setting, it was found that they tend 
to: 1) emit fewer initiatory behaviors; 2) focus their attention on 
primarily one other person in the setting rather than distributing 
jt among a number of individuals; 3) have a longer response latency; 
and 4) make fewer statements than non depressed people (Libet & 


Lewinsohn, 1973). Social skills training has been demonstrated to 
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be an efficacious approach to treating these correlates of depression 
(McLean, Oustcn 2 Graver, 1973). 

Social skills training has also been used in treating minimal 
dating behavior, especially among males. The studies have tended to 
follow two patterns. In the response practice model, it is assumed 
that the individual has the necessary skills in his repertoire, but 
fails to date because he lacks practice in using them. In the 
response acquisition model, based on the work of Bandura (1969), it 
is assumed that the individual is non dating because skill deficiences 
have lead to aversive consequences that produce reactive anxiety 
(Kanfer & Phillips, 1970) and subsequent avoidance of dating (Curran 
& Gilbert, 1975). 

In the response practice model, Martinson & Zerface (1970) 
found that social skills training was more effective than individual 
counselling in improving dating while Christensen & Arkowitz (1974) 
found that the addition of feedback from the female practice partners 
significantly increased dating and decreased heterosexual anxiety. 

The skill acquisition studies incorporate techniques such as 
modeling, role playing and information to teach a variety of social 
skills such as giving compliments, handling silences in conversations 
and dealing with problems of intimacy. These have consistently been 
found to be highly effective treatment strategies (Curran, 1975; 
Curran & Gilbert, 1975; Curran, Gilbert & Little, 1975; MacDonald, 
Lindquist, Kramer, McGrath & Ryne, 1975; Twentyman & McFall, 1975). 

The interpersonal coping skills program (Christensen, Bloch, 
Briedis, Elsie, Heath, & Shannon, 1974) utilizes a didactic approach 


to teaching the skills the authors consider essential for satisfactory 
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and effective interpersonal functioning. The approach is based on 
Skills identified from the literature and it is organized into nine 
lessons. The content revolves around teaching participants the fol- 
lowing: 1) to identify and contend with social stimuli that inter- 
feres with interpersonal functioning; 2) to understand the differences 
among observation, inference and evaluation and to make them aware of 
the role these three processes play in functioning; 3) to use language 
in a concrete and specific manner when describing their own actions 
and thoughts; 4) to identify and cope with aversive social stimuli; 

5) to utilize the strategies of cognitive reappraisal and desensiti- 
zation for dealing with problematic situations; 6) to develop a 

better understanding of emotions; and 7) to develop ways of coping 
with internal stimuli and response tendencies. Preliminary pilot 
testing of the pro-ram (Christensen et al, 1974) was generally 


favorable. 


Assertive training 

In North America, the emphasis in socia! skills training has 
been on assertion and it is currently recognized as one of the most 
promising applications (Bandura, 1969; Gay, Hollandsworth & Galassi, 
1975: Ulner & Krasner, 1965). Assertion training is a non unitary 
concept that describes a non standardized set of procedures designed 
to increase the client's skill and confidence in communicating 
honestly, directly, appropriately, and spontaneously with others 
(Gormally, Hill & Rainey, 1975). 

Assertiveness has been variously defined as the outward 
expression of feelings other than aggression (Wolpe, 195%) 


ability to stand up for one's rights without infringing on the rights 
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of others (Alberti & Emmons, 1974), the ability to say no without 
feeling guilty (Smith, 1975), and the honest, open, direct and appro- 
priate expression of feelings, beliefs and opinions (Jakubowski- 
Spector, 1973; Lange & Jakubowski, 1976). 

Assertiveness training has been used to successfully treat 
delusional behavior in paranoid schizophrenia (Nydeqger, 1972), sexual 
disorders (Edwards, 1972; Lazarus, 1971; Stevenson & Wolpe, 1960), 
marital discord (Fensterheim, 1971; Eisler & Miller, 1974; Eisler, 
1974), nonassertive college students (Galassi, 1975; Rathus, 1972; 
Rathus, 1973) and depressed mothers (Shoemaker & Paulson, 1974). 

Salter and Wolpe are generally recognized as the ‘fathers’ of 
assertion training (Alberti & Emmons, 1974). Salter (1949) emphasized 
excitatory behaviors, a process in which the client was instructed to 
become actively confronting of anxiety producing social situations, 
as a therapeutic strategy for overcoming social inhibition. Wolpe 
(1958) described assertion as one of the eight categories of behavior 
that are incompatible with anxiety. He hypothesized that assertion 
in interpersonal situations would lead to the inhibition of anxiety 
and that the favorable responses would act as operant reinforcers of 
the new behaviors similar to the response acquisition model postulated 
by Bandura (1969). 

Early applications of assertion training emphasized the expres- 
sion of appropriate negative affect such as anger and irritation. 
Recently, however, there has been increasing emphasis placed on the 
ability to express positive feelings such as praise and affection 
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As well, early work emphasized that non assertion was caused 
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by anxiety (Wolpe, 1958) which acted as a response inhibitor. Now, 
however, it is generally recognized many individuals are non asser- 
tive, not because of anxiety, but because of a failure to learn the 
requisite skills in their socialization process (Lange & Jakubowski, 
1976). 

In the literature, a distinction is commonly drawn amona asser- 


tive, non-assertive and aggressive behavior styles consistent with 


the framework developed by Alberti & Emmons (1970). This comparison 
is usually presented as a way of helping individuals discriminate 


among the three behavior styles. 
Component Skills of Assertiveness 


An examination of the literature reveals, as Frazier & Carver 
(1975) suggest, that a severe definitional problem exists because of 
the heterogeneity of behaviors described by various authors under the 
rubric of assertiveness. 

Rathus (1972, 1973) defined assertive behavior in terms of the 
following nine broad skill areas: 1) assertive talk which includes 
the ability to make both hostile and commendatory statements; 2) the 
ability to express feelings spontaneously; 3) the ability to greet 
others; 4) the ability to disagree with others; 5) the ability to ask 
why; 6) the ability to talk about oneself; 7) the ability to reward 
others for compliments; 8) the ability to refuse to justify opinions; 
and 9) the ability to maintain eye contact. 

Lazarus (1973) defines assertiveness in terms of the ability to 
say no, the ability to ask for favors and make requests, the ability 
to express positive and negative feelings and the ability to initiate, 


continue and terminate a conversation. 
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For Alberti & Emmons (1974), assertiveness consists of 1) the 
ability to maintain eye contact; 2) the ability to assume and main- 
tain an appropriate body posture; 3) the ability to use appropriate 
gestures; 4) the ability to demonstrate appropriate facial expressions; 
5) the ability to use appropriate voice tone, inflection and volume; 
6) the ability to express oneself at the appropriate time; and 7) the 
ability to choose speech content that is assertive. 

Smith (1975) defines assertive behavior in terms of the fol- 
lowing verbal skills: 1) broken record which is the ability to per- 
sistently repeat your request until it is either granted or a con- 
promise is achieved; 2) fogging which is basically a technique for 
dealing with manipulative criticism by agreeing with the parts of it 
that are valid; 3) free information which is the ability to recognize 
simple cues given by others in social conversations so that one can 
be more adept at social interaction; 4) negative assertion which is 
the ability to accept the things that are negative about oneself; 

5) negative inquiry which is the ability to handle criticism by 

actively prompting the critic to elaborate on his criticism; 6) self 
disclosure which is the ability to discuss both the positive and neg- 
ative aspects of one's personality; and 7) workable compromise which 


is the ability to resolve conflicts by finding compromised solutions. 


Smith's work tends to place too much emphasis on winning. 


Although the preceeding discussion has placed a heavy emphasis 
on the interpersonal skill component, it should be recognized that 
most of the recent writings (e.g. Cotler, Guerra, 1976; Lance % 
Jakubowski, 1976) implicitly piace an equally heavy emphasis on dev- 


eloping interpersonal sensitivity so that skills may be utilized 
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appropriately in a tactful and diplomatic manner. This is consistent 
with the pioneer work of Wallen in the interpersonal communications 


training area. 


Teaching Assertion Skills: 

The first assertion training program has been attributed to 
Chittendon (1942) who used a role playing format in which dolls were 
utilized to encourage pre-school children to develop assertive behavior 
and abandon aggressive patterns (Alberti & Emmons, 1974). 

The major components in assertiveness training usually 
include combinations of instruction, modelling and behavior rehearsal. 
A considerable amount of research has been conducted to determine the 
efficacy of the above. 

In the first such study Lazarus (1966) compared the efficacy 
of behavioral rehearsal, direct advice and non-directive therapy in 
helping clients to deal with interpersonal anxieties. Although he 
found behavior rehearsal to be the most efficacious, his results are 
questionable since he administered all treatments and evaluated all 
outcomes himself. 

McFall & Marston (1970) compared behavioral rehearsal with a 
placebo and a no-treatment control group and found that it was signi- 
ficantly more effective in increasing assertiveness as indicated by 
behavioral, self report, psychophysiological and in vivo measures. 

Eisler, Hersen & Miller (1974) evaluated the effectiveness of 
behavior rehearsal with instructions and immediate feedback about the 
performance during behavioral rehearsal and found that skill acquisi- 


tion was relatively rapid with this procedure. 
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Tne efficacy of modelling has also been the focus of a con- 
Siderable amount of research. Friedman (1971), in an analogue study, 
found that modelling, in combination with behavioral rehearsal, was 
more effective than either role playing or reading assertive scripts 
in producing changes on behavioral measures of assertion. 

Eisler, Hersen & Miller (1973) found that modeling was more 
effective than control conditions in developing both verbal and non- 
verbal dimensions of assertiveness. 

Hersen, Eisler & Miller (1973) found that modeling plus in- 
Struction was more effective than either of the two alone. They did 
however, note a differential effect which suggests that specific ways 
Should be developed for teaching each skill. They also concluded 
that practice without additional techniques such as instruction or 
modeling will not lead to behavior change. 

In addition to the efficacy of instruction, modeling and be- 
havioral rehearsal, Lazarus (1975) has suggested that homework assign- 
ments should be an integral part of any educationally oriented inter- 
vention program. Although no research has appeared in the literature 
about this practice, clinical experience suggests that it is an 
extremely powerful technique. 

In summary the research results pertaining to the whole social 
skills training area are promising. Although the laboratory research 
has raised questions about the transfer and generalizability of results 
(Hersen & Miller, 1976; Hersen, Eisler & Miller, 1974; Kazdin, 1974; 
McFall & Lillesand, 1971; McFall & Martson, 1970; McFall & Twentyman, 
1973), reports in the clinical literature are much more optimistic 


(Eisler, 1974; Fensterheim, 1972; Hersen, Eisler & Miller, 1974: 
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Lazarus, 1971; Liberman & Raskin, 1971). 
The more successful clinical results seem to be at least par- 
tially due to the efforts the therapist directs towards programming 


the client! 


S environment to support the behavior changes as they 
occur. In fact Wolpe (1969) has stated that a behavior should never 
be taught that is likely to lead to aversive consequences. Although 
this sounds good, in practice it is virtually impossible to accomplish 
because the client's social system will tend to react negatively to 


any perceived change and will sanction the behavior to return homeo- 


Static Conditions. 


Curriculum Development and Instructional Design 

Questions of curriculum and instructional design are central 
to any study involving program development. It is important to recog- 
nize the difference between questions that pertain to curriculum and 
those that pertain to instruction. 

Program development is essentially concerned with both types 

questions. On the one hand the curriculum objectives pertaining 
to what will be taught must be ascertained and the instructional 
procedures must be selected. Thus, the distinction between curriculum 
and instruction is essentially a distinction between ends and means 
(Popham & Baker, 1970). 

The distinction between the two above is critical because 


different approaches should be used in making curricular and instruc- 


tional decisions. Instructional decisions can usually be validated 
on the basis of empirical research while the selection of educational 
goals is always a value choice (Popham & Baker. 1970). 


The curricular decisions pertaining to the selection of 
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objectives for the SEL program were based on the model postulated by 
Tyler (1950). Although many other models have been developed, the so 
called "Tyler rationale" is the most widely accepted (Popham & Baker, 
1970). Schematically, the rationale can be depicted as shown in 


Figure 1. 


Figure 1 
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Let's examine each component of the model more closely. It 
is suggested that three potential sources of objectives be considered 
for inclusion in a program. First, the needs and interests of the 
people for whom the course is being designed are to be considered. 
In this process the current status of the potential students is 
compared with some ideal norm or standard. The differences between 
current status and ideal standards are an indication of the current 
needs objectives should be set to remediate. 


A second source of objectives is based on an examination of the 
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contemporary society to determine the types of competencies and skills 
required for successfully coping with these demands. With this know- 
ledge, objectives can be developed which will allow the individual's 
who take the program to develop the required skills. 

The final source of objectives suggested by Tyler is based 
on the subject matter itself. This will have a great deal to do with 
the state of knowledge within the discipline as well as the recom- 
mendations of experts in the field. The professional research and 
theoretical literature provides a rich source of such objectives. 

According to the Tyler scheme,a number of objectives will be 
available once the three above sources have been considered. The 
program developer should next screen the objectives on the basis of 
his philosophy of education and the psychology of learning. The 
philosophical screen allows the program developer to sort out those 
objectives he feels are important for students to learn on the basis 
of his own value system while the psychological screen allows him to 
sort out the objectives that are teachable within the available time 
period. 

Becker, Engelman & Thomas (1975) define instruction as a set 
of procedures for producing a change in behavior (learning) toward a 
prestated objective. They specify that although it can take many 
forms, it must meet the following essential requirements. It must 
provide procedures for: 1) motivating the students and securing 
attention to the task being taught; 2) presenting the tasks to be 
learned, presenting stimuli, and showing the response reauirements of 
the task; that is, a vehicle of instruction must be presented; 3) 


securing responses from the students to see if the tasks have been 
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learned; 4) reinforcing correct responses and correcting mistakes; 
and 5) longer term evaluation of mastery, usually within the context 
of a set of related tasks that include the one just taught (p. 2). 

Mager (1962) was the first to specify the components of a 
well written objective. These are 1) an indication of the conditions 
under which the performance will take place; 2) a specification of 
the nature of the performance; and 3) indication of the standards 
the performance must meet. 

Although behavior objectives are becoming an important aspect 
of teaching technology, a number of criticisms have been raised. 
Rowntree (1974) suggests the following list as being representative: 

1. Objectives are too difficult to formulate, especially 

in arts based subjects. 

2. Objectives put too much stress on trivial and easily 

measured behaviors. 

3. Not all desirable results can be specified in advance. 

4. It is undemocratic to specify objectives in advance. 


5. Objectives are difficult for teachers to work with. 


It would appear that although behavioral objectives represent a 
theoretical ideal, they are difficult to utilize with material such 
as personal effectiveness training. 

Once that objectives have been detailed, the next step in pro- 
gram development usually involves some form of task description and 
task analysis (Davis, Alexander & Yelon, 1974). The task description 
is a detailed account of what someone who can competently meet the 
objective would doin mastina it and tho task xgalysis involves a 


detailing of the concepts, skills and procedures he would utilize. 
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Once this is accomplished, decisions must be made about the 
selection and organization of the content. Waite (1974) suggests 
the following procedure. List tentative and necessary content, con- 
Sider and select strategies, write a rationale for the program, 
arrange the content in pedagogical order, divide the content into 
units or lessons, write tentative objectives for unit one, write 
the instructional material for unit one, and so on. 

Once the decisions have been made about content and sequencing, 
the teaching strategies need to be selected. The basic methodology 
finally selected for presenting the SEL program was based on four 
components, namely instruction, demonstration (modeling), practice 
(behavioral rehearsal), and homework. 

The instructional component is designed to give cognitive 
understanding of the principles involves in executing a given skill 
or an understanding of a given attitude. In the SEL program, in- 
struction is based on smali jecturettes, bibliographic materials, 
and specifically written hand outs. 

The demonstration component is comparable to modeling. Modeling 
has been shown to exert a powerful effect on learning (Bandura, 1969) 
and it is frequently used to teach new behaviors (Bandura, 1973) 

In general modeling is more effective when the model is rewarded 
for the depicted behavior, when the students have received prior 
instructions about what to watch for, when the model is seen as warm 
or attractive, when competing stimuli are minimized and when the model 
display is vivid and novel (Bandura, 1969). 

Rachman (1972) indicates that modeling is facilitated by a 


combination of audio and visual presentations, repeated practice, 
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prolonged exposure, use of multiple models, use of participant 
modeling, and the use of relaxation training. 

The practice component essentially consists of behavioral 
rehearsal, the name suggested for role playing by Lazarus (1965). 
Friedman (1972) suggests the essential difference between role dlay- 
ing and modeling is the fact that the client is asked to participate 
in overt verbal and gestural behavior during role playing while 
modeling is based on observation. 

As the earlier review of the literature on assertion training 
indicated, the combination of modeling and roleplaying are powerful 
change techniques. Friedman (1971) offers a possible explanation. 
When they are combined the client has available to him 1) information 
that evokes response rehearsal; 2) a variety of externally presented 
visual and vocal cues that provide him with covert-cognitive per- 
ceptual images which serve as internal cues for his behavior; 3) a 
repertoire of overtly rehearsed responses to emit in the presence of 
these internal cues. 

The final component deals with the assignment of tasks for 
practice between sessions. Although this area is generally unresearch- 
ed, it is a frequently used technique in clinical settings (Ellis & 
Harper, 1975; Lazarus, 1975; Lange & Jakubowski, 1975; Cotler & 
Guerra, 1976). Within the SEL program, homework is used to maximize 
the generalization and transfer of skills learned during the sessions 
and also as a way of identifying problem areas that require additional 
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SEL Program Assumptions and Rationale 

On the basis of the preceeding review of the literature 
relevant to skills training and the values and beliefs of the author, 
the following assumptions and rationale represent the basic frame- 
work on which the development of the SEL program was postulated. 

The SEL program is based on the following assumptions: 

1. It is assumed that human behavior is determined by both 
intra and inter individual factors. Implicit in this statement is 
the belief that behavior is a function of the interactions between 
personal and situational variables. At the macro level, this 
approach is consistent with the postulates of general systems theory 
and with the emerging cognitive-social learning conceptualizations 
of personality at the micro level. 

2. It is assumed the medical model is inappropriate for 
explaining the etiology of most psychological problems, and therefore, 
does not consistute an efficacious paradigm for treatment of these 
disorders. 

In physical medicine, three models are commonly recognized, 
namely those based on infectous, systemic and traumatic etiological 
consideration,. In those cases where psychological symptoms can be 
attributed to one of these causative factors, a medical approach 
to treatment is indicated. However, to the extent the above etio- 
logical factors are absent, the medical model constitutes an inap- 
propriate strategy for treatment. 

3. It is assumed that the most efficacious approach to the 
amelioration on non-medically based psychological problems 7s based 


on utilization of an educational moder OT Service Verivery. dMpiicre 
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in this assumption is the belief that the majority of human psycho- 
logical problems result from the faiiure to learn certain skills and 
attitudes, or from the inappropriate acquisition of self defeating 
patterns of behavior. Further, it is assumed the educational 
approach must go beyond the simple cognitive understanding associated 
wich ‘insight' and include adeauate opportunity for active skill 
practice. In other words, it is assumed that knowing about does not 
constitute knowing how. 

4... It is.assumed that certain identi.iavie atvicudes, baiiers, 
and skills are to be more highly valued in terms of their role in 
fostering human effectiveness. Thus, the SEL program is based on 
the prescriptive norm that certain skills should be taught if the 
goal is to increase personal effectiveness and psychological health. 

Nothing in the above statement is meant to limit the variety 
and richness of human experience, nor to reduce the individual's 
freedom of choice. However, it does reviect the belief that an iden- 
tifiable core of personal and interpersonal skills are instrumental 


in fostering personal happiness, life satisfaction and belief in one's 


own ability. 


Rationale for the SEL Program 

At the theoretical level, the SEL program is based on the 
view human behavior is both internally and externally determined and 
can best be understood in terms of the interactions between these 
two sets of variables. Such a position is consistent with the 
emerging cognitive-social learning conceptualizations of personality 


appearing in the literature (e.g. Mischel, 1973; Mahoney, 1977.72 


This approach is integrative in that it draws together elements 
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from two divergent approaches to therapy, one emphasizing behavioral 
techniques and the other focussing on cognitive and affective proces- 
ses (Mahoney, 1977). As such, it is part of a general trend in 
clinical psychology towards: 1) increased reliance on the theories 
and techniques of behavior therapy; 2) increased reliance on the 
theory generated by the existential gestalt perspective; and 3) 
increased reliance on ideological and theoretical eclecticism (Gar- 
field & Kurtz, 1976). The result of this unlikely marriage between 
cognitive and behavioral stocks is an interactive determinism that 
explains behavior as a function of the interaction between organismic 
and environmental influences (Mahoney, 1977). 

Tne above conceptualizations have tremendous implications for 
the therapeutic endeavor. On the one hand, cognitive processes are 
increasingly seen as the mechanisms by which human benavior is 
acquired and reguiated, while on the other hand, performance based 
procedures are proving to be the most valuable for effecting psycholo- 
gical change (Bandura, 1977). Thus, successful performance replaces 
symbolically mediated experience as the principle vehicle of psycholo- 
gical change. 

Within the above framework, the concept of self efficacy 
(Bandura, 1977) plays a central explanatory role. Definitionally, 
self efficacy beliefs refer to the beliefs the individual has about 
his or her own ability to carry out a given course of action compet- 
ently and successfully. As such, they are directly related to both 
the initiation and persistence of individual efforts for there is a 
strong tendency to avoid situations that are seen as being beyond 


coping abilities. In general, the stronger the efficacy beliefs, the 
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more active and persistent the effort. 


Thus, it follows that a major purpose of the therapeutic 
process revolves around its ability to strengthen and create 
increased expectations of personal efficacy. Consequently, the 
major function of the SEL program is to increase the individual's 
belief in himself and in his ability to act in a personally effica- 
cious manner. 

However, as Bandura (1977) indicates, efficacy beliefs in 
and of themselves are insufficient to produce change. The individual 
must have adequate incentives to make his efforts at change worth- 
while and the component skills must be part of his behavioral 
repertoire. This is why the SEL program has been designed to be 
highly involving and a great deal of emphasis is placed on the 
teaching of the specific skills. 

The final aspect of the rationale for the SEL program is 
based on the belief that the individual has to become increasingly 
responsible for the implementation of his new behaviors in everyday 
life. This self directed mastery model allows the client to grad- 
ually increase, strengthen, verify and generalize his beliefs about 
his own efficacy in his own environment. 

In summary then, the SEL program is based on a rationale 
drawn from cognitive-social learning conceptualizations of human 
behavior. Consistent with the work of Bandura (1977), cognitive 
events are seen as playing a central role in tne regulation of 
behavior and successful performance is seen as the most powerful 
vehicle for changing the person's beliefs about his own abilities. 


In addition to increasing efficacy beliefs, the program is designed 
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CHAPTER THREE 


METHODOLOGY AND DESIGN 
Program Development 

Since development of the SEL program has been a very personal 
experience for the author, it is appropriate to begin with an infor- 
mal sketch of the developmental highlights. The program grew out 
of tne author's experience as a group leader in a 40 bed active 
treatment psychiatric facility in an Edmonton general hospital. 

Prior to the implementation of the skills training approach, the 
hospital's treatment strategies were based primarily on chemotherapy, 
non-directive group therapy, and individual counselling, also of a 
non-directive orientation. Although the existing approach was 
appropriate for many people, it was inadequate for meeting the needs 
of those individuals who were experiencing life difficulties because 
of a lack of personal coping skills. 

One individual patient, a female in her late twenties, had 
a particularly significant effect on the decision to develop a skill 
based treatment approach. She presented with a long history of ad- 
justment difficulties dating from her early teens and most of her 
adulthood had involved psychiatric treatment. Although she had been 
hospitalized a number of times and was on heavy doses of medications, 
response to all forms of treatment had been minimal. 

Almost out of desperation, a decision was made to utilize a 
highly directive, specific skill teaching approach and the results 
were immediate and drammatic. Medications were soon discontinued 
and she was discharged from hospital, continuing with the skill 


oriented therapy for some six months on an individual |! 
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has required no psychiatric assistance for the past two years and 
She reports that she is feeling happy with her life. Needless to 
say, results of this type were very reinforcing and provided a great 
deal of impetus for program development. 

Subsequently, a skill training group, incorporating mainly 
assertion related skills, was established at the hospital. Grad- 
ually, the content and procedures were expanded to formulate a 
preliminary version of the SEL program. 

The course went 'public' in the fall of 1975 when it was 
offered through the Extension Department at the University of Alberta 
in Edmonton. At that time, the content still focussed primarily 
on assertion skills, but the response from the public was generally 
encouraging (consult Appendix A). 

In the fall of 1976 a number of agencies and individual pro- 
fessionals began to express a great deal of interest in the program. 
Two levels of professional oriented workshops were developed to meet 
these requests. The first level was an experiental introduction to 
the course content while the second jeve! concentrated on developing 
the techniques necessary to eae oriented groups. 

In the process of development, the program went through 
several name changes. At first it was simply entitled ASSERTION 
TRAINING and the content was based primarily on the assertion train- 
ing literature. Assertion skills were soon recognized, however, as 
only part of the repertoire required by individuals for effective 
functioning. Self-management skills became increasingly important 
and the program name was changed to "SCI-PET', an acronym for self 


control instruction and personal effectiveness training. Finally, 
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the name was changed to Skills for Effective Living (SEL), to reflect 
the broad based intra and inter personal skills basis it had come to 
incorporate. 

In a more formal sense, development of the SEL program was 
based on the curriculum rationale suggested by TyTer (1950) and the 
behavioral program development model specified by Gropper (1973). 
Tyler (1950) specifies that objectives should be based on an analysis 
of the needs of the course participants, the knowledge inherent in 
the subject area and the needs of society. 

The program development model suggested by Gropper (1973) 
indicates that the behaviors to be taught should be carefully analyzed, 
the necessary practice conditions should be specified, and the mat- 
erial should be systematically tried out and revised as necessary. 

The version of the program utilized in this study is contained 
in Appendix B. It contains material suitable for use over ten weekly 
sessions of two and one half hours duration. The manual specifies 
the objectives for each unit, outlines the teaching procedures and 
Suggests homework activities. It is intended for use as a general 
guide. 

Popham & Baker (1970) and Quilitch, Miller, McConnell & 
Bryant (1975) suggest a number of practical considerations that 
should be incorporated into a program. The guidelines they suggest 
and the manner in which the SEL program meets them are discussed 
below. 

1. A program should have clearly specified objectives. 

On order to satisfy this requirement, the SEL program is presented 


in such a way that participants are always made aware of the ohier** 


saftey of (32) enivid ai a sie 
oF sttoo bel tf 2te6d efile tanita 78 nt brs 


asw mevpo%q JI2 oft to saemgofevab es2nge feria ern a ee 
ot bas (97a!) eotyT vd basespeue efsnotiey nu tuoites: ade no bezsd ful 
(ENG) reaqoxd yd batttseqz febom tnemgofovab me*porg ferotvsred 
efaylsns 6 no beesd sd bluode 2svtsostdo $63 sathtomer (eer) yofyT ; 
nt tusvennt spbsiwondt oft . etnsatotiveg g21U09 sit to 2besn ong 30 
‘ ofetsie te 2bosn ot bas sexs toetdue ont 
(Ever) ysaqova vd botesopue Tabom tremqofeveb msip01g oT ; 

-bosvfans vilutevso ad blwode tnpuss od ot evotvedsd edd teat 2atsotbnt 
tem ond bas ,baitrosge 3d bluode enotttbnes saitaaxq vrpaeaoen ons 
yrse2onen 26 bsatysy bas tuo bord yifestsenoteve od biuode Ist79 
bantétnos 2t ybus2 27nt at basthitu meipoig siz to notes ont 1 

visdeow net tovo seu tot efdstive [styotem enfesnoa JI «a xtbnsqgh at 

aetttoage faunsm oft .notdsyub exvod ter sno brisé ows To enoteese 
bas 2oxvbecs0vq pnfdosst sft eontituo , tiv fons ot zeviszetde ot 
fatsnsp 6 26 Seu WOT bebnotnt 2t $1 .29Tstvitos Avowsmod 2tzeppve 

8 ManodoN .vattin Hoditind bas (OVCf) oxs8 & medqod 

tsit enottsyabtenoo Isatabore bol vadmun 7 saaeoue (aver) insyx8 : 
Jesppue Natit carte: ‘od MAYO 6 osnT batetoqtoont ad btuorte ; 

basse S15 + ote ingore 1 ta tit ni vowmem ott bns 


i don ae ae iatise of sab 
vows saat todd cow § fue mt 


7) - 


for a given unit at the beginning of each session. 

2. The participants should be aware of the purpose of 
teaching a given skill. As part of the introduction to each skill, 
participants are given a rationale explaining the relevance of the 
learning that will take place and the manner in which the skill will 
benefit them. 

3. Equivalent practice should be used. As much as possible, 
practice situations in the training context should resemble the 
demands of the normal circumstance under which the skills will be 
applied once they have been acquired. In the SEL program this is 
met by utilizing role playing procedures based on participant 
presented problems. 

4, Knowledge of results should be provided. To maximize 
learning, immediate knowledge of results should be presented. In the 
SEL program, heavy emphasis is placed on feedback, especially from 
the leader and other participants, aithough electronic modalities 
are also used. Care is taken to ensure that the feedback is oriented 
primarily towards positive aspects of performance and is specifically 
related to the skill being taught. This avoids the frequently 
utilized, highly confrontive type of feedback that often acts as a 
deterant to subsequent learning. 

5. Affective objectives should be incorporated. In this 
context, affective objectives refer to the utilization of procedures 
and processes that will make the learning experience highly involving 
so that individuals are maximally motivated to learn. Enthusiasm on 
the part of the instructor is an important factor here. In addition, 


the material and procedures utilized in the SEL program are designed *- 
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be highly relevant and interesting to the majority of the people who 
take the course. Participation is maximized and a positive, encour- 
aging atmosphere is established. It is felt, however, that the 
greatest factor in meeting the affective needs of participants, is 
related to the manner in which increasing success is structured into 


the program. In this context, the old addage, 'nothing succeeds like 


SUCCESS, most certainly seems +o he true 
6. Terminal behaviors are to be specified. The written 
objectives utilized in the SEL program fulfill this requirement. 
7. Individual projects should be assigned. The use of 
individual projects is designed to allow individuals to transfer 
and generalize the applications of the skilis being learned to 
Situations outside the classroom. In the SEL program homework assign- 
ment fulfills this need and also help the individuals to work 
toward self-directed mastery (Bandura, 1977) of the skill application. 
8. Formal incentives should be provided, This guideline 
is based on the recommendation that some form of formal recognization, 
such as a certificate or reward, be provided for program participa- 
tion. This procedure was not utilized in the SEL program. Rather, 
outside incentives were provided by structuring opportunities at the 
beginning of each class for people to share their ‘successes' from 
the week. This technique appears to be highly effective in that the 
person sharing a success receives a great deal of reinforcement from 
fellow classmates, while simultaneously acting as a model for others 
As mentioned in Chapter I, the present study involves both 


formative and summative evaluation procedures. The formative evalua- 


tion may be conceptualized as a continuous process in whic! 
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content and procedures are constantly being incorporated into the 
program. The summative evaluation, on the other hand, involves an 
evaluation of the effects of the program on certain outcome measures 
at a specific point in time. The nature of the formative and summa- 
tive procedures utilized will be examined in detail in the sections 


that follow. 


Formative Assessment 

An important aspect of course evaluation revolves around 
examination of the changes facilitated by participation, as well as 
identification of the aspects of the program that require modifica- 
tion. This process evaluation (Cronbach, 1969) has been entitled 
formative assessment (Scriven, 1972). It is distinguished from the 
more usual summative evaluation procedures that rely heavily on 
statistical analysis of various outcome measures. 

The basis for formative evaluation is found in the original 
intentions specified by the program developer. In the present study, 
it was intended that the final program should facilitate intra and 
inter personal functioning. 

The development of the program proceeded through a number of 
phases. Originally, the skill content was based primarily on asser- 
tion training procedures of an interactive nature. Intra personal 
skills were added at a later date. The final domain of skills inclu- 
ded in the program were reviewed in Chapter Two. 

Formative assessment procedures are extremely difficult to 
describe in a manner that would make the process of course development 
replicable. In order to further explicate this fact, a distinction 


will be drawn between the context of discovery and the context of 
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justification, a distinction that parallels the difference between 
formative and summative evaluation. In the context of discovery, the 
Serentist ts concerned with generating hypothesis while in the context 
of justification, the emphasis is on testing hypotheses. The scien- 


tific principles of replicability, parsimony, and testability are 


aspects of Tha context/of GuetiFi¢atian: 

In the present study, the formative evaluation process was 
based on information obtained from three sources, namely the obser- 
vations of the author, reactions from course participants, and com- 
ments from other professionals who used the program. 

The author's observations were informally obtained and they were 
concerned witn the suitability of the skill content for fostering 
improved intra and inter personal functioning as well as with the 
efficacy of various aspects of the teaching approach for developing 
given skilis. Aiso, they were concerned with continuously improving 
the presentations so that maximum enjoyment and involvement were 
obtained. From a process point of view, efforts were directed towards 
making the program so involving that participants were unaware of the 
passage of time. 

The major source of formative evaluation information came from 
the feedback obtained from the course participants. During the 
developmental process, over 500 evaluation forms were obtained. 
Participants were asked to structure their reactions in terms of 
aspects of the course they found most valuable, aspects of the course 
they found least valuable, additional content they would like to 


see included, improvements they could suggest in the methods of 


presentation and an overall rating of the course on a five point 
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scale comparing it to other courses they had taken. As well, the 
Department of Extension at the University did an independent evalua- 
tion (see Appendix A) of the course and this information was forwarded 
to the author and utilized in formative procedures. 

The reactions from other professionals who utilized the material 
was obtained informally. At every opportunity the author would 
question people who had attended the professional workshops about 
their utilization of the material. When possible, the information 
was obtained in writing. The comments were considered in every case. 

A final source of formative information came from the two 
trainers who utilized the material in the summative aspect of this 
study. Although their reactions could not be incorporated into the 
version of the SEL program used in the treatment, future revisions 
will incorporate their recommendations. These were not extensive, 


and they are discussed in Chapter Four. 


Summative Assessment 
As mentioned previously, summative evaluation focusses on the 
analysis of outcomes produced by a given procedure (Scriven, 1972). 
Thus, in the present study, summative evaluation was undertaken to 
assess the overall effect of the program under controlled experimental 


— 


conditions. The training sessions were lead by two instructors other 
than the author in accordance with generally accepted experimental 
conventions. The dimensions selected for evaluation were anxiety, 


self concept, irrational beliefs and overall psychological adjustment. 


A. Hypotheses 


The SEL program is a broadly based skills training package 
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designed to improve human functioning. It is hypothesized that 

there will be an overall significant treatment effect resulting from 
participation in the SEL program when the variable of anxiety, self 
concept, irrationality and overall adjustment are considered simul - 


taneously. This is the first hypothesis. 


Anxiety is a central explanatory concept in much of the lit- 
erature on impaired human functioning. Wolpe (1958) postulates that 
anxiety is a major cause of impaired social functioning. If the SEL 
Program is an effective treatment strategy, anxiety will be reduced. 
Thus, the second hypothesis is that there will be a significant 
reduction in anxiety as a result of participation in the SEL program. 

The individual's self concept has been demonstrated to be 
highly influential in much of his behavior and also to be directly 
related to his general personality and state of mental health (Fitts, 
1965, p. 1). As the individual develops the skills necessary for 
effective human functioning and experiences more life successes, his 
self concept should improve. Thus, it is hypothesized that partici- 


pation in the SEL program will lead to an improvement in self concept. 
This is the third hypothesis. 


Difficulties in human functioning have been directly attribu- 
ted to irrational beliefs (Ellis, 1962). Within this framework, an 
increase in personal effectiveness should be accompanied by a decrease 
in the degree of irrationality. Thus, the fourth hypothesis is that 
there will be a significant decrease in irrational beliefs as a 
result of participation in the SEL program. 


Finally, the development of intra and inter personal skills 
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Should allow the individual to cope more adequately with the daily 
demands of living and produce an overall improvement in general adjust- 
ment. This leads to the fifth hypothesis that participation in the 
SEL program will lead to a Significant increase in overall personal 
adjustment (as assessed in the California Psychological Inventory). 

In summary, the five hypotheses of the study were as follows: 
It is hypothesized that there will be a significant overall treat- 
ment effect resulting from participation in the SEL program. 
Ho: There will be a significant reduction in the level of anxiety 


as a result of participation in the SEL program. 


H2: There will be a Significant improvement in self-concept as a 
result of participation in the SEL program. 

Ha? There will be a significant decrease in the number of irrational 
beliefs ascribed to as a result of participation in the SEL 
program. 

He: There will be a significant increase in levels of overall per- 


sonal adjustment as a result of participation in the SEL program. 


B. Experimental Procedures 


A post test only control group design was utilized for 


Summative evaluation (Campbell & Stanley, 1963). Participants were 
randomly assigned to either one of two treatment or a control condi- 


tion. The design is shown in Figure 2. 


Figure 2 
PARTICIPANTS TEN WEEK TWO WEEK TESTROESS IONS 
Group I SEL Program No treatment 0 
Group I] SEL Program No treatment 0 


Group III No treatment No treatment 0 
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The post test only control group design is a true experimental 
design and allows for effective summative evaluation through a com- 
parative analysis of the outcome measures obtained in the treatment 
and control conditions (Campbell & Stanley, 1963), 

Testing procedures were conducted two weeks after the conclu- 
sion of the final session of the SEL program. All tests were admin- 
istered to the individuals in both treatment and control conditions 


during the same time period (see figure 3). 


C. Treatment 

Treatment consisted of participation in the SEL program for 
ten weekly lessons, each of approximately two and one half hours 
duration (Consult Appendix B for the content of each lesson). The 
groups met on the same night in the same building, but each leader 
had contact with only the members of his or her own group. 

During the treatment period, the author was available as a 
general consultant to the trainers and joint meetings with both 


trainers were held five times during the ten week experimental 


period. The author did not have any teaching or individual contact 
with the participants during this time. 

In order to maintain standards for ethical conduct in research, 
waiting control] group members were given the opportunity to partici- 
pate in the SEL program after testing. However, because of time 
factors at the end of the Nursing School year, a modified weekend 
marathon format was utilized. This arrangement involved approximately 


the same number of course hours and all participants were satisifed. 
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D. Instrumentation 

Anxiety. 

With reference to the measurement of anxiety, the IPAT 
Anxiety Scale Questionnaire (Self Analysis Form) was utilized 
(Cattell & Scheier, 1963) (see Appendix C). The authors describe 
it as a brief, valid and non-stressful measure of anxiety level. It 
is a 40 item paper and pencil test that is easy to administer and 
score. 

The test was developed from extensive research (Cattell & 
Scheier, 1963) and it is designed to give information about clinical 
anxiety in a rapid, objective and standard manner. The developers 
claim that the scale gives an accurate appraisal of free anxiety 
level (Cattell & Scheier, 1963). 

Two types of validity data are reported for the test in the 
manual. Construct validity is estimated at +.85 to +.90 for the 
total scale, which was the one utilized in this study. External 
validity has also been well established. The authors claim (Cattell 


& Scheier, 1963) correlations are substantial with physiological 


measures of anxiety, and the test scores also correlate with psychi- 
atric diagnosis of anxiety level more closely than any other avail- 
able test. 

The test has been shown to have a highly satisfactory 
reliability, with figures varying from .87 to .93 for test retest 
measures conducted over a one to two week period. 

Self Concept 

The Tennessee Self Concept Scale (see Appendix D) was used to 
measure self concept in this study (Fitts, 1965). The scale consists 


of 100 self descriptive items which the individual uses to portray 
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his own picture of himself. 

Fitts (1965) began development of the scale at the Tennessee 
Department of Mental Health in 1955. The original pool of items was 
derived from existing self concept scales as well as from written 
descriptions of patients and non patients. From this total pool, 

90 items were selected. 

Although a number of subscales are avaiiable, the total P 
(total positive) is the single most important score, reflecting the 
overall level of self-esteem (Fitts, 1965). Persons with high scores 
tend to like themselves, feel that they are of worth, have confidence 
in themselves and act accordingly. Persons who score low tend to 
doubt themselves, see themselves as undesirable, often feel anxious, 
depressed and have little confidence in themselves (Fitts, 1965, 

p. 2). The total P score was the one utilized in this study. 

Test retest reliability for the total P score is reported as 

.92 but it should be noted that the interval of time between the 


two administrations is not indicated. 
Fitts (1965) claims that validity has been based on four 


Sources, namely content, ability to discriminate between patients and 
non-patient groups, correlation with other personality measures and 
personality changes resulting from the result of certain interventions 
Such as psychotherapy. In all of these cases, the validity of the 


scale has been supported (Fitts, 1965). 


Adult Ivrational Ideas Inventory 
The sixty item Adult Irrational Ideas Inventory (AII) (Davies, 


1970) was used to measure irrational beliefs (see Appendix E). The 
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instrument is based on the original inventory constructed by Zingle 
(1965). The instrument was designed to measure the degree of irra- 
tionality of beliefs consistent with the theoretical writings of 
Ellis (1962). 

The items of the AII are answered on a five point Likert-type 
scale ranging from strongly agree to strongly disagree. For each 


item, the most rational alternative answer, consistent with Ellis's 
position, is given a value of one, and the most irrational a value 


of five. Thus, the higher the score obtained, the greater the degree 
of irrational belief. 

The test retest reliability for the instrument, based on 
the results obtained with the 110 education students over a three 
week interval, was .76. 

Conklin (1965), Taft (1968), and Zingle (1965) have demonstra- 
ted the construct validity of the AII. A positive relationship has 
been reported between irrationality and anxiety (Taft, 1968; Winship, 
1972), alcoholic tendencies (Davies, 1970), poor marital adjustment 


(Eisenberg, 1971), and underachievement (Conklin, 1965; Zingle, 1965). 


California Psychological Inventory 
The overall adjustment index (Megargee, 1972, p. 223) was 
utilized as criterion measure for testing the fourth hypothesis. 


It is computed by finding the mean T score on all of the CPI scales 


The CPI is intended primarily for use with non disturbed 
subjects and its scales are directed primarily to personality 


characteristics important for social living and social interaction 


in r] 4arca7\ 
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The test contains 18 scales, divided into four classes. 
These classes are: 1) measures of poise, acendancy, self assurance 
and interpersonal adequacy; 2) measures of socialization, respon- 
sibility, and interpersonal structuring of values; 3) measures of 
achievement potential and intellectual efficiency; and 4) measures 
of intellectual and interests modes. 
Norms for the CPI were based on test results for more than 
6000 males and more than 7000 females selected from a wide range of 
age, socio-economic and geographical groups. 
Reliability based on a test retest method for each of the 
scales is as high as those generally found in personality measure- 
ment (Gough, 1957). Megargee (1972) reports that with different 
groups, test retest reliability figures have varied between .49 and 
.90. Long term coefficients over a one year period are mostly in 
the .60's and ./0's, indicating moderate stability, even among 
adolescents. 
From a validity point of view, the CPI presents problems. 
The emphasis has been placed on what Campbell (1960) has termed 
practical validity. That is the scales should predict what an 
individual will do in a specified context or identify individuals 
who will be described in a certain way (Gough, 1968). Megargee (1972) 
indicates that the test is frequently criticized because the scales 
are highly correlated or not factorially pure, showing a great deal 
of overlap. 

Reviews in the mental measurement yearbooks have resulted in 
differing views of the test's value. Kelly (Buros 6:71) evaluated it 


as one of the best if not best available instrument 9f ~*- | - 
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Cronbach (Buros, 5:37) said the utility of the instrument still was 
in question. Thorndike (Buros, 5:37) felt it was not worthwhile. 
Goldberg (Buros, 7:49) in the most recent review suggests that the 
CPI has more predictive validity than most comparable instruments 
available. 

The reliability and validity data of the CPI have just been 
highlighted in this review. For a more detailed description the 
reader is directed to the manual for the CPI (Gough, 1957) or to the 
CPI Handbook (Megargee, 1972). 

The decision to use the CPI in the present study was based 
on the fact that it appears to be as good, if not better, than most 


similar tests as well as the author's familiarity with it. 


E. Subjects 

Subjects for the summative evaluation portion of this study 
were drawn from the staff and students of a local hospital based 
school of nursing. All participants were female and demographic 
data are presented in Table l. 

Subjects volunteered for the study in response to a poster 
that was placed in the nurses' residence. In all, 36 volunteers were 
selected and randomly assigned to one of two treatment groups or to 
the waiting control group. Due to a variety of reasons ranging from 
swimming lessons to illness, a number of participants dropped out 
of the study. The numbers shown in Table 1 are the numbers that 
finished the program under each condition, and are the numbers on 


which the data analysis was based. 
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Table 1 
Participants Number Average Age” Average Education 
(Mean years post High 
School ) 
Group I 8 20 years 2.1 years 
Group II 9 21.3 years 2.5 years 
Group III 10 23.3 years 3 years 


The differences in average age and education were not found to be 


Significant. 


F. Trainers 

The trainers were both very familiar with the content of the 
SEL program. Both had participated in the classes offered through 
the Extension Department at the University of Alberta. In addition, 
they had both participated in a Level II workshop for professionals 
where they became familiar with the skills training approach. 

Trainer A was a graduate student at the University of Alberta 
in the Department of Educational Psychology. He was extremely 
interested in the SEL program and had presented skill based programs 
On a volunteer basis Reh a number of agencies in the city,such as 
Family Life and Woman's Place. 

Trainer B was a nursing care coordinator in charge of a large 


pediatric unit at a city hospital. She held a Bachelor of Science 


degree in Nursing and had several years of experience in her position. 


Both of the trainers were very interested in the skills 


taught in the SEL program and both felt that the program had made a 


strong impact on their lives. Because of this, they were strongly 
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committed to presenting the program in an enthusiastic manner, a 
condition that the author has found to be essential for successfully 


teaching the material. 


G. Data Analysis 

For purposes of data analysis, the results for the two treat- 
ment conditions were combined and compared with those for the control 
group. Prior to pooling the two groups, an F test for homogeneity 
of variance was conducted on each variable. Differences were not 
Significant and the two groups were combined. Since the data collect- 
ed involved multiple measures on each individual, multivariate ana- 
lysis techniques were utilized (Morrison, 1968). Hotelling's Te test 


was selected. In addition, the results were graphically displayed 


to facilitate interpretation. 
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CHAPTER FOUR 


RESULTS 
Formative Findings 
A. Initial Expectations 

The formative evaluation process, like any evaluation procedure, 
requires static reference points upon which to base comparisons. The 
author's preliminary expectations served this function in the present 
study, They will be summarized in terms of overall program objectives, 
skill content and teaching methodology. 

With regard to general objectives, the intention was to design 
a package that would systematically teach the skills which are neces- 
sary for effective human functioning, at both the personal and inter- 
personal levels. It was intended that participation in the program 
would increase the individual's belief in his own ability and instill 
an active, positive coping approach to life. Ultimately, it was the 
expectation the individual would master the personal problem solving 
and self management skills necessary to develop and implement his or 
her own change plans. 

With reference to skill selection, the intention was to follow 
an ‘organic' model that would allow skill content to be constantly 
rearranged, modified, resequenced and supplemented until the general 
objectives outlined above were consistently realized. Assertion 
skills formed the starting point in this evolutionary process. 

With regard to teaching methodology, the intention was to 
develop an effective educational model of psychological intervention 
that would maximize the opportunity for the acquisition, retor ~ 


and transfer of selected skills. Affectively, it was intended the 
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teaching approach would make participation in the program a warm, 


rewarding and enjoyable experience for the majority of people. 


B. Personal Observations 

The author's personal observations have constituted a major 
source of information used in the formative evaluation of the SEL 
program. This was especially true in the earlier phases before part- 
icipant feedback was routinely sought. In total, these observations 
have been based on well over 1000 hours of teaching contact with in 
excess Of 500 people. 

The observations have focussed on the following: 1) the ability 
of the program to remit the overall objectives; 2) evaluation of the 
appropriateness of the skills selected as well as evaluation of the 
sequence in which they were presented; and 3) evaluation of the effi- 
cacy of the educational model. General findings in each of these areas 
will be considered separately below. A list of the major problem 
areas identified through personal observation will then be presented. 

Overall Objectives 

The main objective underlying the development of the SEL program 
was to design a broad based package for systematically teaching the 
skills necessary for effective living. This appears to have been a 
highly appropriate undertaking and the author has been impressed by 
the correspondence between the program's objectives and the identified 
needs of large groups of people, in both clinical and non-clinical 
settings. 

Participation in the SEL program appears to facilitate sub- 
stantial improvement in the individuai‘s adiiicy vs cope errectively 


with a wide variety of life problems. This is especially evident when 
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the difficulties in functioning are not secondary to serious psych- 
jatric or medical conditions. 

Personal observation has lead to the conclusion that the SEL 
program facilitates the following types of changes: 1) participants 
learn to attribute the origin of their difficulties to a lack of 
specific skills or to a surfeit of anxiety as opposed to the general 
concept of 'personal inferiority’ so often used as an explanatory 
concept at the start of classes; 2) participants learn to accept 
responsibility for their problems and for the changes they must under- 
go to solve them. Thus, they develop the realization that although 
a helping person can show them how to change, the onus for implemen- 
tation remains with them; 3) participants learn to substantially 
reduce the amount of time they spend in negative introspective self 
analysis (the 'paralysis by analysis' syndrome) and instead learn to 
focus on the positive aspects of their lives; 4) participants tend to 


develop increased feelings of self-esteem, self confidence and self 


2 


worth; 5) participants learn to substantially reduce or control the 


. 


amounts of anxiety they experience in problematic situations; and 

5) participants learn a wide variety of specific skills for actively 
coping with a diversity of situations. On numerous occasions, Changes 
occurred in a dramatic fashion over a short period of time. 

The foregoing descriptions are an attempt to define the essence 
of the changes facilitated by participation in the SEL program. These 
can best be conceptualized as program produced trends for they occur 
to varying degrees with different individuals. Of course, with a 
number of participants the program was observed to be totally 


unsuccessful. 
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Skill Selection 

An organic approach to skill selection was followed. Broadly 
speaking, content was based on the sources specified by Tyler (1950) 
namely, participant needs, the structure of the subject matter and 
societal needs. 

Although the initial stages of program development concentra- 
ted on assertive skills, it soon became evident that many other areas 
needed to be included in the curriculum, especially those related to 
problem solving and self-management. 

Personal observation at the content level was also concerned 
with skill sequencing and an attempt was made to order the presenta- 
tation in terms of increasing levels of difficulty. In general, pos- 
itive, initiatory skills and cognitive skills were far easier to teach 
than the skills for coping with negative, manipulative or confrontive 
Situations. 

On the basis of personal observation, the author is of the 
opinion the current version of the SEL program incorporates a basic 
core of skills necessary for effective personal and interpersonal 
functioning. Much additional work, however, is required in the area 
of skill definition and sequencing and the present study can be 


regarded as only the initial phases of this investigation. 


The Educational Model 

A major intent of the accomplishment reported in this study 
revolved around the attempt to develop an effective educational model 
for teaching people to systematically cope with life problems. Init- 
jally, a great deal of emphasis was placed on ‘information giving’, 


but this, in an of itself, was soon observed to be an inadequate 
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approach for facilitating change. 

In order to improve the model, demonstration and practice 
components were added. The use of regular homework assignments was 
the final innovation. Homework follow up has been found to be 
extremely important. All of the above changes pertained to the tech- 
nical aspects of the teaching presentations. 

However, personal observation soon lead to the conclusion that 
the human dimension of the teaching model was equally important. 
Leader enthusiasm emerged as a key characteristic in the effective 
presentation of the SEL program material. It appears that the neces- 
sary leader characteristic can be summed up in the following 


‘attitudes' which he or she should display while teaching: 1) I'm 


glad I'm here; 2) I'm glad you're here; and 3) I know what I am talking 


about. To the extent any of these attitudes are absent, the presen- 
tation will lack effectiveness. 

On the basis of personal observation, the author is of the 
opinion that the educational model, utilized in conjunction with the 
‘'attitudes' presented in the previous paragraph, constitutes an 
extremely powerful approach to facilitating change. 

The intended affective objectives for the educational model 
have been observed to have been met. The program is a warm, rewarding 
and highly enjoyable experience for the majority of participants. 
Frequently, class members were noted to be so involved with the learn- 
ing experience that they did not notice time passing. The author has 
been impressed with the consistently high degree of invol Veiient 
participation in the program facilitates. 


The preceding discussion has dealt with the writer's general 
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observations during the development of the SEL program. It was 
noted that the package appears to meet its overall objectives, con- 
tains appropriate skills and utilizes an educational approach that is 


effective from both the technical and affective points of view. Tne 


major problem areas will now be examined. 


SEL Problems 

1. Participants in the program must ethically be advised of 
the side effects of treatment. Behavior change will seldom be accepted 
without reactions by members of the social systems within which the 
participants interact and homeostatic forces will frequently attempt to 
coerce the participants re adopt their precourse style of interaction. 
For example, in the hospital setting, improvements in behavior were 
frequently met with such adverse reactions as, "You used to be nice, 
now you're a bitch" or "They're making you crazy in that hospital". 
This reaction has tended to occur most frequently with individuals 
who were very passive and subservient at the start of the program. 

The problem has been overcome by teaching people at the out- 
set about the nature of social systems and the norms for interaction 
that develop within any given system. Thus, reactions from others 
become an andi carton the individual is indeed changing. If you change 
one element of a system, the whole system has to change. 

2. Extreme caution must be taken to ensure participants 
acquire a realistic view of the manner in which skills are to be used. 
This is especially true with assertion skills where some individuals 
use them to seek revenge for past wrong doings. In this view, the 
skills become interpersonal guerilla tactics that facilitate 


aggression with "style and dignity". The author's exhuberance was 
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responsible for some destructive learning of this nature in the very 
early phases of the course development. 

3. In presenting the SEL material it has been observed that 
discussion alone is a very ineffective teaching technique. However, 
there is an inherent tendency to return to this level, especially on 
the parts of participants who will frequently turn skill practice 
sessions into discussions about the skill. The instructor must be 
constantiy alert to this trend and get them involved in 'doing' rather 
than just 'talking about'. 

4, The manner in which feedback is presented is of paramount 
importance to the success of the program. Participants need to be 
taught how to give feedback. It works most effectively when it con- 
centrates on the positive aspects of a situation and is extremely 
descriptive. There is a real problem in keeping participants on 
target in this area for they constantly tend to return to a non- 
specific negative type of feedback, i.e. "you were toO scared", that 
greatly impedes subsequent performance. 

5. Language of presentation must be kept simple. There is 
a tendency for the leader, to become very theoretical and pedantic. 
This has been observed to immediately destroy the effectiveness of 
the program. The material must be kept realistic and the examples 
used must have continuity with the everyday worlds of the participants. 
When people identify strongly with the examples used and can grasp 
all of the vocabulary and explanations, they quickly become involved. 
This is a very difficult task to accomplish and it requires a great 
deal of practice to make the material ‘come to life’. 


6. Difficulties in later stages of the program frequently 
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develop because of a failure to set appropriate norms at the outset. 
If you want people to participate, have this begin in the first five 
minutes of the first session. If the norm is established that the 
instructor talks and the participants listen, it will be almost 
impossible to change later. This was a very difficult problem to 
overcome and its importance cannot be over stressed. 

7. Voice qualities have proven to be very difficult to work 
with and additional development is still required in this area of 
the program. It took the author a very long time to identify the 
qualities of voice that related to effective interpersonal functioning. 
Proper voice production, based on proper utilization of the lungs, and 
voice projection, based on proper use of the lips and tongue, are now 
stressed. Adequate volume is extremely difficult to successfully 
approximate for the timid person usually fears that they are holler- 
ing as soon as they attain adequate output. Although a variety of 
methods nave been used to increase volume, e.g. verbal prompts, hand 
prompts, tape recorders, none of these have worked satisfactorily. 

At present, a voice activated relay that turns on a lamp is being used. 
The required volume level is adjustable and the technique, although 
not adequately evaluated, is highly promising. 

8. After attempting to teach a wide variety of skills, the 
observation has been made that it is very difficult to teach skills 
you don't believe in or have not used extensively yourself. Anyone 
using the SEL program should be able to demonstrate a high level of 
skill mastery before teaching them to others. 

9. Because the SEL program has a series of lessons, there is 


a tendency to become content bound, thus ignoring the dynamics 9% tne 
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teaching process. When this happens, teaching quality has always been 
observed to deteriorate. Process and content have to proceed hand in 
hand in a balanced fashion. 

10. Ineffective instructor modeling causes a great deal of 
difficulty for the participants. It is important that the course 
leader is able to spontaneously role play the skills being taught. He 
or she should present a mode! of a component person who is function- 
ing effectively. However, the model must be realistic and appropriace. 
Instructor self-disclosure that allows the participants to observe how 
he uses the skills to deal successfully with life problems greatly 
enhances the modeling effect. 

11. It is difficult to get people to practice the skills they 
are learning cutside the classroom situation. Encouragement and a 
great deal of group support for success seem to be the most effective 
ways of overcoming this difficulty. 

12. Selection of individuals appropriate for participation in 
the program has presented difficulties. In a hospital setting where 
group size is small and a very supportive extra-class environment is 
available, fairly severely disturbed individuals can be accommodated. 
In settings lacking this support, however, or where group sizes are 
larger than 10 - 12, they must be excluded. 

eee observation, the author has developed the following 
rule of thumb regarding selection: Eliminate the very seriously 
impaired and give everyone else a trial. But, do not hesitate to 
have them removed if they prove unsuitable, for an inappropriately 
Selected member can destroy effective learning for the rest of the 


group. 


66 


nasi eyswlo “on a + 
nt bart bsa20vG of svat Snstnoa bnsizeeoor’ Ads 


to feeb teoxe 6 2e2U59 pittaion ‘osaurtenh ipa oxy PT ; a 
semmoo ons Jerid Insrrognt et #1 -einegtoitsyeq sit tah uot . <a 
sh .tapust pnted effise add ysiq slot vizuosnsshoge 09 slide et tobsof a, 
-fottonut et orlw NnOzvOd $nsqigqmn0> A, 0 \fshan 5 trs2angy, biyode ede eo ri 


sohigorgge bas oitetissy sd Seum lebom edt ,,svswoH .yisvtsostte ont +} 
won svraedo ot 2tneqtott1sq edd ewolls dads eweolsetb-tfee yetoustenl . 
vidssip ecisfdovg attf ditw yffuteessoue fab of zifrde ont eve ofl : 
.tostts onifebom ent esonedme 


yet 2lifte sit sottssyq ot slqosoq top oF S1ustib Aa ad Dia 
6 bas iInenispsiuoond .norysuste mooreaeta at? ob tetuo entrmeel oes : 
evigostio t2om sis 5d oh.nes2 2eeoaue VOT groqqua quove To T6eb dsanp ais 
wilusittth 2tit entmoorave % aan 

af nottegroiiveg yo? ststyqorggs 2lsubivtbnt to noftosis2 JB  : " 
aronw patttse fisthyeod 6) nl) eat hare béanseoag 25d mexeorg sft | ’ 
at tnemnoytynas 22e6[a-sytxs eu tivoaque wey 5 brs fheme2t sstz quovp ie! 
-badabommoad6 , ad N69 a feybiurbnt beunsetd ul inter sidelisve : 
S%6 29st2 quoip eYerlw to -rSvworl sroqque chest epnisise al ; 
~babpiaxa bd plied t 

pniwoffot snd = ii Aoytiie uae Aas szd 


67 


13. A number of problems have been noted with the content of the 
program. These are included below: 

a) The section dealing with individual rights requires modi- 
fication. This session has tended to drag too much. 

b) The skills relating to coping with criticism are extremely 
difficult to teach. This is especially true of learning to handle 
aggressive, sarcastic remarks. More practice exercises need to be 
developed. 

c) A standardized form for a dairy or log book needs to be 
developed and concise instructions on how to maintain a diary need 
to be presented to participants. 

d) A participant handbook containing relevant reading material 
is required. 

e) More emphasis needs to be placed on teaching actual relax- 
ation skills. Formative evaluation on the use of taped exercises will 
be undertaken. The course has tended to emphasize the need to relax 
without systematically teaching the procedure involved. 

f) The section on self instructional techniques needs to be 


more strongly emphasized. 


C. Participant Feedback 

Feedback from the individuals taking the SEL program proved to 
be an extremely valuable source of information for use in the forma- 
tive evaluation process. Many modifications were made on the basis 
of this on going feedback. Examples of the types of comments gener- 
ally received are presented in the following sections. 

In general, overall response to the course was excel!’* 


comments such as the following were commonly received: 
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Seems to be more applicable than a good many courses. 
The program presented relevant and practical information. 


I really felt good about this course and I would like to 
take more. 


I enjoyed the presentation and course immensely and have 
learned several new things about myself. 


This course is highly recommendable. 


Tt ~a ag aunt aN 7i 
TUNA 


I reall thea course and I have been applying many 
positive aspects to improve MY sca: <Cictepe. 


I would like to see the rest of my office staff take this 
course. 


This was a most informative session and thoroughly enjoyed. 
I would enjoy and benefit from further instruction. 


A well thought out course, extremely well presented in 
layman's language. 


One aspect of the feedback received dealt with what participants 


felt they learned as a result of participation in the SEL program. 


The following are representative statements. 


1, 


OO 


CO 


I learned how to cope with some different situations like 
handling criticism and compliments. 


I learned many things -- mainly -- a refreshing look at 
focussing on moving from a better space to a great one. 


I learned how people manipulate others, how to deal with 
it, and rights I didn't know I had. 


I learned that the techniques for interpersonally relating 
are learnable. 


I found myself feeling validated which opened up my hearing 
to some of my own shortcomings. 


I learned to believe in myself more, to take the initiative 
to assert myself more. 


I learned that acting in an assertive manner usually results 
in a good reaction for both parties involved. 
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9. I learned about dealing with 'buttons', especially criticism. 


10. I fortified my belief in growth and action and it gave me more 
tools to work with. 


Feedback was obtained regarding aspects of the course that the 
participants enjoyed. The following comments are representative of 
the information received. 

1. I liked the examples that were given and the role playing. 


~ 
Ce 


] ked tha snacific axercises dealing with specific 
problems. 


3. I liked the emphasis on the educational model. 


4, I liked the approach of teaching people skills before 
expecting behavior change. Also, having fun while doing it. 


5. I liked the easy relaxed atmosphere. 


6. I liked the instructor being so helpful and willing to 
discuss specific problems with all persons. 


7. I liked the active participation and exercises that were 
enjoyed. 


8. I liked the way the atmosphere was free and easy -- let us 
be. 


9. It was a lot of fun. 

10. The continuity, content and effective use of role playing. 

In order to improve the educational model, specific comments 
were sought regarding the instructor's approach in teaching the SEL 
program. A number of important dimensions emerged including: confi- 
dence, ability to speak clearly, humor, and flexibility. The follow- 
ing comments are representative of those received: 

1. He made you feel very at ease. An excellent speaker. 


2. He encourages relaxed participation without unwarranted 
embarassment, especially with the light touches of humor. 


3. He was very efficient and clearly showed confi c> 
teaching. This created an impact that mace one veei jiike 
participating. 
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He is an excellent speaker who puts across ideas quite easily 
in terms that can be understood. 


He used good examples, excellent delivery, very sure of 
himself. 


As a teacher, I feel that I can say with authority that you 
know how to get your ideas across very effectively toa 
group of people and make them feel involved. 


The role playing situations were presented in the least 
threatening way I have ever experienced. 


The instructor was reassuring, confidence building and 
anxiety lowering. He gets his message across with humor. 


If I didn't like your approach, I wouldn't have come. You 
allow and give direction and freedom to learn. 


I thought Jim did an excellent job of encouraging people 
to take risks-and giving constructive criticism that was 
acceptable. By believing in assertion training and what 
it can do for people to change their self concepts -- he 
convinced me that it does work -- I tried it -- that's why 
I believe in it. 


Participant feedback was also solicited with regards to the man- 


ner in which the program could be improved. The following comments 


are representative of those obtained. 
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More use should be made of video equipment. 

Some reading should be required as a prerequisite. 
Written material should be provided. 

Allow more time for discussion without cutting comment. 
Develop a follow up session. 


I would like it to be longer, mostly because I enjoyed the 
experience very much. 


I cannot think of any methods to improve the presentation, 
except perhaps using more examples. 


The presentation was pleasant and quite adequate. 


I have no recommendations to offer. I enjoyed immensely 
the way it was presented. 


I thought it was excellent. It could have been longer. 
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Finally, a very small number of participants expressed negative 


reactions to the program. Some complaints dealt with physical arrange- 


ments while others dealt with the content. Representative complaints 


include: 


18S 
a 


ee 


I dislike the smoky, stuffy rooms. 
Could we start on time? 


I found it difficult to intermingle with people unknown to 


me. 
At times, we rehashed ideas that had already been presented, 
Sitting for prolonged periods. 

The tendency to a behaviorist approach (a personal prejudice). 


I didn't like the section on compliments as I don't find this 
is a particular problem of mine. 


I had too much of a feeling of being rushed. 


There was not enough time to digest each new aspect of the 
course as it was being presented. 


The whole program seemed to get off to a slow Start. 


In general, negative comments were presented by less than five 


per cent of the participants. 


D. Feedback From Professionals 


During the developmental phases of the SEL program, a number of 


other professional workers expressed a great deal of interest in using 


the materials. Although no feedback was obtained in a formal sense, 


a number of comments and suggestions were received. Overall, the 


reaction to the program content and format were very favorable. One 


individual described the course as "an uncomplicated, realistic 


approach to counselling which enhances what I already believe in". 


Another found that using the material was "an enjoyable, educational 
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and rewarding experience". 
The Alberta Drug and Alcchol Abuse Commission (AADAC) arranged 
a great deal of training for its counsellors in the use of the skills 
training approach presented in this study. Overall, their reaction 
has been highly favorable. The director of staff training and 
development made the following comments: 
You will note in the attached evaluation forms 
that the participants were very much satisfied 
with your presentation. What is most rewarding 
is the participant's appreciation of the applic- 
ability of the content you present. 
Other professionals commented on the manner in which the 
exposure to the SEL materials facilitated their own personal develop- 


ment. Representative comments include: 


1. The program has helped me to deal with people in a more 
effective manner. 


a. Intrapersonally, I am reinforced in thinking I can change; 
interpersonally, I have learned relationship and 
communication skills. 


3 I feel I can state my needs now without having to justify. 
Also,I feel better able to deal with aggressive people. 


4, It has given me greater capability for achieving the 
goals I set and greater understanding and power in inter- 
personal relationship -- it sheds light on dependency 
problems. 

O I now have a sense of direction and purpose in my coun- 
selling. I know where I am going. 

6. This program will help me to cope with my own anxiety. 


ie It was very relevant and realistic to my work needs. Il 
wish it was a requirement for orientation to AADAC. 


g, It has given me the right to say "no" to clients, and to 
set limits for clients and myself without feeling guilty 
or that I'm not doing my job. 

9. It will help me with the salesmen I have badgering me. 


10. I will be more capable to share my feelings and experience 
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with clients thereby acting as a model and an information 
giver. 


A great deal of feedback was directed towards the educational 
approach incorporated into the SEL program. Many of the professionals 
who took the SEL courses were operating from primarily non-directive 
or encounter frameworks. Although not all agreed with the educational 
model, most were able to select and incorporate some of the elements 
into their own style. As one participant stated, "I have found that 
I can learn from someone without totally buying every thing he 
presents." 

The aspect of the educational model that seems to have received 
the most appreciation ‘es Se way in which role playing exercises are 


introduced. In the SEL program participation is accomplished through 


successive approximations progressing from easy to more demanding tasks. 


Thus, by the time role playing exercises are presented, the pre- 
requisite hehaviors have been established, i.e. willingness to parti- 
cipate, willingness to speak in front of whole group, ability to give 
constructive feedback. Many of the professionals had simply asked 
people to role play before exposure to this approach and they had gen- 
erally found clients reluctant to participate. The SEL approach made 
such role playing more effective and more enjoyable. 

With regard to the educational approach, a great deal of 
feedback was directed toward the importance of the ‘human side’ of 
the instructor. The importance of confidence, enthusiasm and ability 
to model the behaviors being taught were recurrently emphasized. As 
one participant stated, "to be a good group leader you should be 
enthusiastic, believe in what you are teaching, and set the stage for 


people to take risks. 
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Criticism from professionals was primarily directed toward 
the inadequacy of the lesson plans. Many have requested that a 
detailed leader manual be developed with outlines of specific exer- 
cises. A need for a handbook for participants was also indicated. 

Feedback from professional sources was very encouraging in that 
it indicated the SEL program, or aspects of it, were utilized in a 
variety of settings. These included: 1) drug and alcohol rehabilita- 
‘tion programs, in both residential and out-patient treatment facil- 
ities; 2) psychiatric intervention in general hospital active treat- 
ment facilities; 3) community mental health and public health programs; 
4) teaching interaction skills to groups of junior high school students 
identified as learning disabled; and 5) staff developient and 
communication training. 

Feedback from all of the above sources was very favorable. In 
general, the professionals felt that the SEL program was applicable 
to any situation where people need to learn to relate effectively to 


themselves and other people. 


E. Feedback from Trainers and Experimental Subjects 

During the experimental validation of the SEL program, forma- 
tive evaluation information was obtained by gathering reactions from 
the participants and the two group leaders. Overall, participant 
reaction was very favorable. On a five point scale ratings of 
individual lessons ranged between 3.8 and 4.2 with an average rating 
of 4.1. A detailed breakdown o. Unis inrormation 1s presented in 


Table 2. 
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Table -2 


Mean Sel Ratings 


LESSON ONE 4.0 


| 
LESSON TWO 4.2) 


LESSON THREE (4.0) 


LESSON FOUR Ce 


LESSON FIVE 


(-ByeeBs) 


LESSON SIX 


LESSON SEVEN (4.0) 


LESSON EIGHT (4.1) 


LESSON NINE (4.0) 
NS 


LESSON TEN (ae rals) 


In general, the feedback from the experimental group members 
was similar to that previously obtained by the author in previous 


evaluation and no new problem areas were identified. 


The evaluations completed by the group leaders were an addi- 


tional valuable source of formative data. The main points of their 


comments are presented here. (The complete evaluations are presented 


in Appendix G). 


The program content was described by trainer A as being quite 
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adequate for teaching people to make lasting changes in their lives 
and relationships. Trainer B felt that the content was excellent. 

Both trainers expressed appreciation for the four component 
educational model. Trainer A, however, stressed the importance of 
competence on the part of the instructor. He said: 

The educational model is an effective, easy- 
to-teach-with model, that demands competence 
from the instructor. He has to convincingly 
demonstrate and model the skills and attitudes 
the course is attempting to teach (see 
Appendix G). 

The lesson plan format wes described as helpful, but both 
trainers felt that additional information should be included in the 
session outlines. Trainer A felt that unless the person using the 
plans had taken instruction from the present author, their understand- 
ing of the material in the lesson plans would be inadequate. Trainer 
B commented on several occasions that more material was required, but, 
she also commented that she appreciated the flexibility allowed by 
the present format. 

Both of the trainers expressed concerns that situational fac- 
tors may have interfered with their presentations of the SEL program. 
Concerns mainly revolved around the fact that the nursing students 
involved in the study were under the pressure of preparing for final 
examinations. There were also concerns that the presence of nursing 
instructors in the same group as students may have had an anxiety 
inducing effect, especially in the first few sessions. 

In the course of teaching the SEL program, the two trainers 


made a number of suggestions for improvement of the materials. These 


will be examined on a lesson by lesson basis below. 
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Session One 


More information on the myths about change need to be 
included in the manual. 


A caution should be expressed to the instructor to keep 
the lesson ‘low keyed' because of the high anxiety levels 
of participants at the beginning. 


A more comprehensive introduction should be provided in 
which the content of the course is outlined. 


Arrangements should be made so that participants have the 
opportunity to state their expectations for the course to 
the whole group as this would ‘bring the group together'. 


The procedures for goal setting needs to be modified. 


Session Two 


The sharing of participant's ‘success stories’ should be 
postponed to a later lesson as it is to soon and only 
results in embarrassed silence. 


Session Three 


A comment should be included that will cue the course 
leader to relate all practice sessions to examples that 


are meaningful to the participants, e.g. when working with 


nursing students, use nursing related situations to 
practice role playing. 


Session Four 


Me 


More background information is required on the principles 
of behavior change and self control procedures. 


More background is required on the Idealized Self Image 
CLS IymerSuskinds, 1970). 


Session Five 


1 
Zt 


The information on self concept needs to be expanded. 


The lesson was criticized because it contains too much 
material. 
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Session Six 


1, A taped series of relaxation exercises should be made 
available to participants. 


2. The material on irrational ideas needs to be expanded. 


3. A handout should be prepared on the concept of Subjective 
Units of Disturbance (SUDS). 


4. The lesson contains too much material to cover adequately. 


Session Seven 
1. A handout should be developed on assertive rights. 


2. The lesson contains too much material. 


Session Eight 

1.. At this point the instructor should begin to stress that 
the skills learned in the SEL program are only tools for 
developing open, honest and direct communication. 

2. There was a concern that the lesson may contain just a 
little too much material. 

Session Nine 

1. More material is required in session nine. 

2. Original goals should be reviewed by participants to see 
if they have been accomplished. 

Session Ten 


1. No suggestion for improvement were given. 


F. Formative Evaluation -- Concluding Comments 

Formative evaluation of the SEL program has been based on the 
personal observations of the author, feedback from participants who 
went through the courses he taught, feedback from other professionals 
who had utilized either parts or all of the program, and feedback 


from the group leaders and participants who took part in the 
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experimental phase of this study. 

The information received from the aforementioned sources indi- 
cates that the SEL program has been extremely well received. Partici- 
pation in the program appears to facilitate changes in the direction 
intended by the author. Feedback has also validated the skill con- 
tent selected and the educational approach utilized. 

However, as a result of the formative evaluation process, a 
number of problem areas have been identified. Consequently, a series 
of revised lesson plans (see Appendix J) have been prepared. They 
incorporate the suggestions made by trainers, participants, and other 
professionals as well as the material required to overcome the prob- 
lems noted by the author through personal observation. The revisions 
are summarized below. 

1. A general introduction to the series of lesson plans has 
been added. This section deals with organizational problems as well 
as with a general introduction to the program. 

2. A bibliography of related reading materials has been 
added to each lesson so that the instructor can obtain source 
information. 

3. Lesson one has been expanded to include more material on 
the concepts relating to boxes, prices and myths. And, the suggestion 
that group members share their initial expectations at the first 
session has been incorporated. Also, an explanation of social systems 
and the possible side effects of skill training are included. 

4, Lesson two has been modified to focus on problem solving 
skills; the material on non-verbal communication has been added to 


lesson three. The exercise on success stories has also been moved to 
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lesson three. The exercise of keeping a daily diary has been. added in 
this lesson. 

5. In addition to the rearranging of the content for lesson 
three outlined in item four above, a section on teaching participants 
how to give and receive feedback has been added. 

6. The material on principles of behavior change and self 
control contained in lesson four has been totally revised to make it 
less theoretical and more understandable to participants. 

7. Lesson five has been reorganized under the general rubic 
of cognitive strategies and it places strong emphasis on the concepts 
of positive focussing and self instruction techniques. 

8. The use of a relaxation tape has been incorporated into 
lesson six. As well, a handout has been prepared on SUDS. 

9. The material on personal rights contained in lesson seven 
has been revised to make it less cumbersome for the instructor and 
more meaningful for the participants. 

10. In lesson seven an emphasis has been placed on working 
towards a seit directed mastery model and explanation of this process 
is presented. 

11. Lesson nine has been modified to review class goals and 
re-emphasize any material or concepts tiiat need clarification. 

12. After voice is discussed in lesson three, it is emphasized 
throughout the program. 

13. More practice exercises have been added to teach people to 


deal with criticism. 
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Summative Findings 

The summative evaluation results reported in this section 
focus on the analysis of outcomes resulting from treatment with the 
SEL program under experimentally controlled conditions. As outlined 
in Chapter Three, a post test only control group was utilized and 
treatment was administered by two trainers who had not been involved 
in the development of the program. 

Since data collection involved multiple measures on each sub- 
ject, a multivaritate analysis procedure, in the form of Hotelling's 
ey was selected as the test of significance. Univariate procedures 
were deemed unsuitable for this analysis because of the interdependence 
of test scores and the resulting interdependence of the significance 
tests themselves (Coolry & Lohnes, 1966; Morrison, 1967). Analysis 


for each hypothesis will now be considered. 


A. Hypothesis 1 

It was hypothesized that a significant overall treatment 
effect would result from participation in the SEL program. Multi- 
variate analysis procedures allow for the simultaneous comparison of 
the scores on all outcome measures for all individuals in the treat- 
ment condition with the scores on all outcome measures for al] 
individuals in the control condition. This process allows the 
researcher to determine whether or not a significant overall effect 
can be associated with treatment. 

Results of Hotelling's To test for hypothesis 1 are as follows: 
T® = F (5,21) =5.75, P.€.002. Thus, the hypothesis is supported. 


Since overall differences between treatment and control 
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conditions are significant, and in the hypothesized directions, it is 
appropriate to proceed with data analysis for each of the remaining 
hypotheses (Morrison, 1967). It should be noted, however, that 
although treatment effects may be highly significant when results are 
Simultaneously compared for al] individuals across all outcome mea- 
Sures, analysis across each individual variable may prove Aa van os 


cant: 


B. Hypothesis 2 
It was hypothesized that there would be a significant reduc- 

tion in the level of anxiety as a result of participation in the SEL 
program. Results of Hotelling's We test tor tor hypothesis 2 are 
as follows: T° = F (5,21) = 3.18, P ~.027. The hypothesis is 
Supported. 

The data for hypothesis 2 are graphically displayed in Figure 
3. Examination of this graph clearly reveals the extent of the 
differences between treatment and contro! conditions on this 
criterion measure. 

Thus, it may be concluded that for the participants involved 
in this study, treatment with the SEL program resulted in a signifi- 


cant reduction in level of anxiety, as measured by the IPAT anxiety 


scale (self analysis form). 


C. Hypothesis 3 

It was hypothesized that there would be a significant improve- 
ment in self concept as a result of treatment with the SEL program. 
Results of Hotelling's ie test for hypothesis 3 are as fo'” 


T* = F (5,21) = .177, P<.968. Hypothesis 3 is rejected. 


The data for hypothesis 3 are graphically presented in Figure 4, 
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Even though the differences are not statistically significant, the 
graph demonstrates a trend in the results in the direction hypothe- 
sized by the researcher: 

Thus, it may be concluded that for participants involved in 
this study, treatment with the SEL program did not result in a signi- 
ficant improvement in self concept as measured by the Tennessee Self 
Concept Scale. Graphic presentation did, however, Suggest a possible 


trend in this direction. 


D. Hypothesis 4 

It was hypothesized that there would be a Significant decrease 
in the degree irrationality as a result of treatment with the SEL 
program. Results of Hotelling's qe test for hypothesis 4 are as 
follows: i =aruloaot) sal.2t oP e320. SliheahypothesiS 1 serejected. 

Thus, it may be concluded that for the participants involved 
in the study, treatment with the SEL program did not result in a 
Significant decrease in irrational beliefs as measured by the Adult 
Irrational Beliefs Inventory. Graphic presentation of the data 
(figure 5) indicate, however, that although the differences were not 


significant, they did occur in the direction hypothesized. 


E. Hypothesis 5 


It was hypothesized that there would be a significant increase 
in overall levels of personal adjustment as a resuit of participation 
in the SEL program. Results of Hotelling's fa test for hypothesis 5 
are as follows: if SEA Oy Cl) aoe, oO Cob mee ipo Liesas aS 
rejected, 


The data for hypothesis 5 are graphically presented in Figure 
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6. Once again, although the results are not Significant, there isa 


trend in the directions hypothesized by the researcher. 

Thus, it may be concluded that for participants involved in 
this study, treatment with the SEL program did not result in a signi- 
ficant increase in overall adjustment as measured by the California 
Psychological Inventory. However, although results were not signi- 
ficant, graphic presentation indicates the trend was in the direction 


hypothesized by the researcher. 


F. Summative Evaluation -- Concluding Remarks 

The results of the data analysis indicate that for the inaivi- 
duals who participated in this study, treatment witn the SEL program 
produced significant overall change as compared to individuals ina 
waiting control group. Similarly, treatment produced a significant 
reduction in anxiety. 

Although none of the other hypotheses were supported, differ- 


ences in the hypothesized direction were observed in all cases. 
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CHAPTER FIVE 


DISCUSSION AND RECOMMENDATIONS 
Discussion 

The results of the formative evaluation of the SEL program 
indicated that the material was well received. Feedback from indi- 
viduals who participated in the sessions, and from professionals who 
utilized the material, was generally positive. ~.cvertheless, a 
number of problem areas were noted and the necessary modifications 
have been incorporated into the revised version of the lesson plans 
included in Appendix H. 

The formative data suggested the conclusion that the SEL pro- 
gram facilitated the following types of changes. Participants: 

1) learned to accept more responsibility for their problems, and more 
importantly, for solving them; 2) decreased the amount of time spent 
in negative self analysis; 3) developed increased feelings of self- 
esteem and self confidence; 4) learned to reduce anxiety; and 5) 
developed a variety of skills for coping with problemmatic personal 
and interpersonal situations. 

The formative evaluation also indicated the response to the 
educational model was highly favorable. The model facilitated 
learning 'how' as well as ‘about’ and appeared to promote transfer 
of learning to applications in the natural environment. 

From an affective point of view, the educational model gener- 
ally appeared to meet the needs of participants. Feedback indicated 
that the learning experience was a highly involving and enjoyable one. 
Also, for professionals using the program, the educational s.ue! pro- 


vided a sense of direction that tended to make the experience of 
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using a teaching approach a satisfying one. 

Significant differences in the hypothesized directions between 
treatment and control conditions were found on measures of anxiety, 
self concept, irrationality and overall adjustment when all of these 
measures were considered simultaneously. However, when differences 
between treatment and control groups were compared on each variable 
Separately, only anxiety emerged as being significantly influenced 
by the SEL program. On all of the other variables, although differ- 
ences existed in the direction postulated, they were not significant. 
In part, this may be explained by the fact that the multivariate 
procedure utilized was a conservative test of significance designed 
for situations where the interdependence of test scores inherent in 
obtaining multiple measures on each subkect might lead to acceptance 
of a hypothesis that should be rejected. 

The generalizability of the findings is the next issue that 
will be examined. A number of factors must be considered. Firstly, 
all of the subjects were volunteers and the possibility exists that 
there are systematic differences that distinguish volunteer from 
non-volunteer populations (Rosenthal & Rosnow, 1969). Under most 
conditions, however, participants will have voluntarily sought to 
take the program, so this is not seen as being a serious limitation. 

Secondly, the representativeness of the sample must be consi- 
dered. Since random assignment procedures were utilized one can assume 
that the groups were representative of nursing students and instructors, 
or at least those that volunteer for participation in a study such as 
this. Generalization beyond this group is inappropriate. 


In summary then, the generalizability of the findings may be 
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limited by the use of volunteers and by the use of a homogeneous 

group of subjects. Any attempt to generalize the summative findings 
beyond situations similar to the one in which the study took place, 
would be risky. However, the strong formative evidence supporting 

the appropriateness of using the program in a wide variety of settings 
lessens this risk to a considerable degree. 

It should be noted that the limited generalizability was taken 
into account when the study was planned. The intention was to place 
the major emphasis on the formative aspects of proaram development 
and evaluation. The small summative study was undertaken to ascertain 
whether or not any treatment effects could be attributed to the pro- 
gram when it was taught under controlled conditions by trainers other 
than the researcher. In general, the results of both formative and 
summative evaluation have been favorable. 

Recommendations have recently appeared in the literature indi- 
cating the need for broadly based educational programs that will 
improve human functioning (Bryant, et al, 1974; Mahoney, 1974). Such 
programs should be widely available through adult educational facil- 
ities (Bryant, et al, 1974). The SEL program meets the recommendations 
for a highly accesible, broadly based, skill training program. 

The viability of offering such courses through adult education 
facilities has been demonstrated. The response to the program at the 
University of Alberta Extension Department has been phenomenal. Over 
the past two years, the number of individuals wishing to enrol in the 
program has consistently exceeded the available class space. In fact, 
the program has become the most popular course offered by the Human 


Relation Division of the Extension Department (Consult Appendix A). 
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In closing, a word of caution is in order. Programs such as 
the SEL should not be looked on as panacea suitable for treatment of 
all human problems. Unfortunately, many individuals in the helping 
professions have a tendency to get caught up in ‘current fads'. Social 
skills training, especially in the form of assertion training, and 
rejection of the medical model are currently in vogue. There is a real 
danger that a tendency might develop to prescribe social skills train- 
ing for everyone, no matter what the presenting problem. Such a 
‘patent medicine’ approach is highly discouraged. 

The author has developed the SEL program as a vehicle for 
increasing the number of alternatives available to people. As such, 
it is only one small part of the therapeutic armamentarium of strate- 
gies available for helping individuals. It is not intended to com- 
pete with or replace appropriately selected individual or medical 


intervention techniques. 


Recommendations 

During the course of the present study, a number of areas 
requiring additional investigation have been identified. These are 
presented below: 

1. The current study has lead to modifications in the SEL 
program (see Appendix H). This new program now requires validation. 

2. The generalizability of the results obtained through sum- 
mative evaluation in the present study are questionable. Additional 
research using a variety of groups of people in a variety of settings 
with a variety of trainers is now required. 

3. Mahoney (1974) suggests the following rule of thumb for 


program development research: First demonstrate an effect, then 
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isolate the cause. The present study has demonstrated an effect 
resulting from treatment with the SEL program. Additional research, 
in the form of component analysis designed to isolate the active 
ingredients in the content, the educational model and the instructor 
approach, is now indicated. 

4. The summative results were based on data obtained only 
two weeks after treatment. Additional research is required to deter- 
mine “the extent ‘to whitch the results Tascvuver time. ~A study with 
long term follow up is required. 

5. Data in the current study were based on paper and pencil 
measures. However, since many of the changes the program is designed 
to produce occur at the behavior level, additional investigation 
utilizing behavioral measures is required. 

6. In the jprocess of validating the SEL program, 1t is hoped 
that information can be gathered about the tynes of people and the 
types of problems most suitable for treatment with this anproach. 
Additional research needs to be undertaken to develop selection crit- 
eria for including individuals in the program. 

7. Many professionals have expressed interest in using the 
SEL program. Although the formative information has indicated that 
certain teacher characteristics are essential for the effective pre- 
sentation of the material, i.e. confidence, enthusiasm, experimental 
investigation is required in this area. As well, an effective vdrogram 
for teaching trainers how to use the SEL materials need to be 
developed. 

38. The current version of the SEL program requires the p- 


ment of instructional materials to make the presentation more 
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effective. Videotape models of various types of behavior are required 
as are graphic materials to increase the effectiveness of the educa- 
tional program. Also, a participant handbook containing relevant 
reading materials and supplementary exercises is required. It is 
suggested that all of these materials could be made into a kit. 

9. As a final recommendation, the author would like to see the 
material in the program modified so as to make it suitable for use 
with school children. This could be accomplished by developing a 
version of the program that is based on the same skills but utilizes 
vocabulary and exercises relevant to given grade levels. This area 
of research appears to be particularly pertinent for perhaps if 
people learn these skills as children, they will be able to function 


more effectively as adults. 
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UNIVERSITY OF ALBERTA BSG iS) KC) Nea a 


August 22, 1977 


Mr. Jim Beaubien 

Dept. of Educational Psychology 
6-138 Education North 
University of Alberta 

Edmonton, Alberta 


Dear Jim: 


The following is a list of classes on Assertion Training which 
you have conducted for the Faculty of Extension: 


ACTUAL 
ENROLLMENT MAXIMUM 
Pally 19/5 
#710 Assertiveness Training 20 20 


Spring, 1976 


#746 Assertiveness Training 24 5 

#761 | 11 23 25 
Pali = 1976 

#725 Assertiveness Training - Section | 20 2h 

#724 Assertiveness Training - Section {1 24 24 


#723 Assertiveness Training - A Workshop for 
Professionals, Section | 24 24 


#732 Assertiveness Training - A Workshop for 
Professionals, Sectionn. | 24 24 


Springs, 1977 


#742 Assertiveness Training - Section | 25 24 
#743 Assertiveness Training - Section I| 24 24 
#74 Assertiveness Training —- Section 111 pie) 24 
#771 Assertion Training for Professionals - 

Level | 25 24 
#772 Assertion Training for Professionals - 

Level 11, Section | 16 16 


#773 Assertion training for-Professionals = 
Level I1, Section I| 15 16 
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Mr. Beaubien -2- Augustez2 A977 


The above list clearly indicates that there is a continuing and strong 
demand for courses in Assertion Training. This is further underlined by 
the fact that we had a waiting list of over thirty persons who wanted to 
attend the spring '77 series, but were unable to be accommodated. 


A sample of the evaluation sheets which we send to course partici- 


pants is enclosed. As you know, the responses to your courses have been 
uniformly very positive. 


Best wishes on your dissertation. 


Sincere] 


43 


W. fi VE, 


W.H. Stewart, Ph.D. 
Professor 
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UNIVERSITY OF ALBERTA EXTENSION 


FACULTY OF EXTENSION + THE UNIVERSITY OF ALBERTA, 


CORBETT HALL, EDMONTON, CANADA, T6éG 2G4 + 432-3116 


COURSE: 
INSTRUCTOR: DATES: 


As an aid to planning future Faculty of Extension courses and in evaluating present courses, | would very much 
appreciate your taking time to complete this short survey. A self-addressed, postage-paid envelope is enclosed for 


your convenience. 


Your comments, whether you took part in all the sessions or not, will be appreciated. 


Thank you. 
W.H. Stewart (432-5049) 
iS (a) Did the course description provide you with an accurate picture of what actually took place in the course? 
Very Accurate Neither Inaccurate Very 
Accurate Accurate Inaccurate 
nor 


Inaccurate 


te 
“-~ 
ty 
~ 


(b) Comments: 
Were you satisfied with the instructor? 
| 


Very Much Some Little Very 
Much Little 


{ 
Oe (a) Were you satisfied with the course itself? (i.e. content, reading materials, relevance to practical 
situations). 
Very Much Some Little Very 
Much Little 
(b) Comments: 
4. Any additional comments about this course and suggestions for other courses which you would like to see offered! 


(Please use raversa side If needed) 
{Fr lease 


Thank you. ‘ pees 
~ 4 


= 7 aa” = ae 
y a > ee, + ea 


Sa e nes heels’ 


ro 
ea. 


aes 


si tte at pias 


sS¢jelastods y 4 rye aan ST 


1P-OE~2Ee} trian? .bY 


lates oes, bd ipiactd gael: 3 Hh MN 


“ Si 3345 
tats 


7 7 


feplasenn ao nsnansien tttraren panes wg pian wm tbe e 
a 


- der 


APPENDIX B 


SEL LESSON PLANS USED IN STUDY 


1 


§ XLOHMIIIA 


VOLES AS CR aE RGR AR te 
; ; Nia entoaly 


7 Vherglad oe lem 
4 


Objectives: 


(6) 


Procedure: 
(1) 
(2) 


(3) 
N.B. (4) 


(5) 


Homework : 
(1) 
(2) 
(3) 


tie 


SESSION ONE 


course introduction 

get participation and involvement started 
present material on change myths 

present concevtsot boxes.. prices. etc. 

explain teaching approach i.e. the 4 components 


preliminary goal setting 


introduce yourself and course brieflv 


jntroduce exercise - choose someone and introduce them 
to class 


brief lecture on boxes, prices, myths about change, etc. 

encourage questions, participation - seek reactions etc. 
(OF COURSE YOU WILL HAVE MEMORIZED MOST OF THE 
NAMES ) 


discuss goal setting - make specific 


can complete assertion scale is using one 
compile list of personal goals for the class 
ask participants to record any changes in themselves as 
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Objectives: 


(1) 


(6) 


Procedure: 


(1) 


(2) 
(3) 


(4) 


(5) 


(7) 


Homework: 


(1) 
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SESSION TWO 


To begin targeting successes - (this is what you are 
emphasizing) 


To increase participation through arranging a lot of 
involvement 


To acquaint them with triadic working aroups 
(coach, practicer, practicee) 


Introduce non-verbal aspects of communication 
Explain goal hierarchies 


Introduce simple role-playing and begin to shape it 


Spend 10-15 minutes discussing successes and reinforce 
for participation 


Brief lecturette on non-verbal communication 


Give demo of attending behavior - ask for volunteers 
(reinforce models of risk taking behavior) 


Then go on and discuss all aspects of non-verbal 
(voice, eye contact, posture, gestures, distance, etc) 


Break into triad and practice experimenting with the 
above - especially putting them all together in a 
simple role-playing exercise where two people talk 
about something they like. They also practice non- 
attending. 


Brief lecturetee on goal hierarchies and have them share 
and rank their goals. 


If they are quite relaxed, introduce exercise of speaking 
on "last word". At 15 seconds reinforce liberally. 
(both verbal and physically) 


Arrange goal hierarchy 


Watch non-verbal interaction -- practice good eye contact, 
voice, posture, etc. 


Identify progress 
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Objectives: 


(1) 


Procedures: 


(1) 


Homework: 
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SESSION THREE 


To inrdoduce styles of behaviour and develop ability to 
discriminate among them 


Encourage focusing on positive thoughts, strengths, etc. 


To develop more risk taking and willingness to sneak 
in front of people 
jas or, 


Introduce basic communications ski of asking open- 


ended vs closed question 


Be able to yive and accept compliments 


share success first 


Using board, teach them about three styles of benavior 
having them fill in examples of words for each 
category 


Have them act out various situations in triads demonstra- 
ting all three styles as they get the feel of them 
(can use preplanned items) 

Select some who do a good job to model for whole class 


Demonstrate questions and have them practice in triads 
(Hit it briefly but hard or you can lose them). 


Show how to accept compliments (verbal and non-verbal 
aspects) and reinforce complimenter. Practice in 


triads both giving and receiving - then practice 
whole group 


Prepare a list of strengths 
Practice giving and receiving compliments each day 


Try to get people to talk by askina open-end questions 
and using attending behavicr. 
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Objectives: 


(1) 


(2) 


(3) 
(4) 
(5) 


Procedure: 


(1) 


(2) 


(5) 


Homework: 
(1) 
(2) 


(3) 


SESSION FOUR 


Understand principles of benavior change, i.e. concepts 
of reinforcement, punishment, extinction, modelling, 
Shaping 

Develop an understanding of the principles of self- 
control ABC's of behavior change. Learn importance 
of habits 

Increase self disclosure and risk taking 

Prepare for introduction to changing self-concept 


Communication skill of paraphrasing 


(share successes and goals accomplished) 


Teach reinforcement etc and use lots of practical, non- 
technical examples 


Discuss how can control antecedent cues and consequences 
to develop habits desired 


Working in groups of about six. Have them share their 
list of strengths with each other. Change groups 
and repeat. Then select one strength and shave with 
large group 

Present Johari window 


Teach paraphrasing and nave them practice in triads. 
Select good examples for whole class demo. 


Write out idealized self-image - (present tense) 


Target assertiveness with others in talking more openly 
about things they do well 


Review goals, change, add newones, etc. 


Practice paraphrasing 
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Objectives: 


(1) To develop understanding of what self concent is, how it 
develops and how to change it 


(2) Review myths about self concept "This is me" 
(3) Develop ability to pick up and reflect feeling 


(4) Develop understanding of the manipulative ploys used by 
others to influence or control our behavior (buttons) 


(5) Increase speaking in front of class 


(6) Teach problem solving skills 


Procedure: 
(1) Share success goals accomplished 


(2) Teach about self-concept, labels we learn, etc. -- myth, 
definition 

(3) Explain how to prompt ourselves to think positive self 
thoughts i.e. date on watch and punish negative 
i.e. rubber band 


(4) Teach reflection and practice in triads. Select examples, 
model for whole group. 


(5) Discuss and model manipulative ploys, (quilt, anger, obliga- 
tion, helolessness, etc.) 


(6) Topics in a hat and speak about it from front of room for 
1-2 minutes 
Homework : 


(1) Have them select problem they want to see role pDlayed in 
class 


(2) Practice all communication skills 
(3) Work on some aspect of self-concept 


(4\ Watch for manipulative ploys 
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Objectives: 


(1) 


(2) 


(5) 


SESSION SIX 


To teach them to recognize basic irrational ideas and 
their consequences 


To teach understanding of anxiety and its management 
and control 


Practice starting, maintaining and terminating conversations 


Teach the importance of being abie to make requests or ask 
for a favor 


Teach procedure for self instruction 


Procedure: (review successes and ask for problems (brief} to role play) 


(1) Lecture on irrational ideas (most commen are everyone should 


(2) 


Homework: 


like me (rejection) never hurt others, and failure 
is terrible). Elicit others (see Ellis's work) 


From now on identify (when practical) underlying irrational 
ideas 

Lecturette about how to start conversation (direct intro, 
compliments, neutral topic) develop them through use 
of basic communication skills and end (through 
summation, suggest reference to outside task, etc.). 
Have them role play in triads - them get whole group 
mingling around room and have them start conversa- 
tions with each other 

Lecturette about anxiety, SUDS etc and exnlain SUDS diary 


Overcoming anxiety through gradual approximations 
(ranking events) and relaxation 


Practice reauests 


Maintain SUDS diary 
Review goals attained, reset 
Make many requests, stores, etc. 


Start conversations 
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Objectives: 
(1) 
(2) 
(3) 
(4) 
(5) 


Procedures: 


(1) 


(2) 
(3) 


os 
| 
~~ 


SESSION SEVEN 


Familiarize with assertive rights 
Desensitization to criticism 

Teaching persistence - (broken record) 
Understanding time out 


Learn to tell anecdote 


successes and role play requests 


Have them meet in grounds of 5-6 and compile a list of 
what they feel are their rights. List on board 


Give out other lists e.g. Smith (1975) 

To: desensitize to criticism have them sit in a circle 
and criticize around with NO RESPONSE. Finish 
exercise by reversing order and complimenting 


Discuss need to avoid being apologetic,or defensive 


Teach skill of time out and demonstrate - have them 
practice briefly in triads 


Teach persistence (broken record) and give lots of 
practice. Especially point out how manipulative 
ploys and irrational ideas lead to defensiveness or 
apology 


uss SUDS. Homework from last day 


Avoid defensiveness and apology 
Practice being persistent 


(Write out anecdote with start, middle and end and 
practice telling it) 
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Objective: 
(1) 
(2) 
(3) 
(4) 
(5) 


Procedure: 


(1) 


(2) 


(3) 


(4) 


(5) 


Homework: 
(1) 
(2) 
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SESSION EIGHT 


To learn to "sort issues" 

To learn to "selectively ignore" 

To learn to refuse requests and say no 
To tell anecdote 


Review self concept change and anxiety management 


Teach and demonstrate sortina issues and have them 
practice in triads. Select good example for whole 
Classe 

Same with selective ignoring 

To teach refusal use groups of 6 and have them pressure 
one person at a time witn lots of requests which 
they refuse 


Discuss telling anecdotes and have them first practice 
in triads and then present to whole class 


Discuss self concept changes and anxiety control 


Review goals for course 


Bring in problems for role playing practice next day 
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Objectives: 
(1) 
(2) 
(3) 


Procedures: 
(1) 
(2) 
(3) 


SESSION NINE 


To learn to handie criticism through negative enquiry 
To develop negative assertion 


To handle put downs 


Teach and practice negative inauiry 


Teach and practice negative assertion 


Teach how to handle put downs and then practice a lot. 


(Read "Asserting vourself" - Bowers) 


Review goals -- see accomplishment 


Prepare for course evaluation and be ready to talk to 
whole class about their changes 
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Objectives: 


(1) 


(2) 
(3) 


Procedure: 


(1) 


(2) 


SESSION TEN 


Terminate on + note emphasizing gains and 
identifying “where to from here: 


Debrief anv remaining problems 
Reteach any skills requested 


emphasize that development will be gradual 


Have each of them talk to whole group from front 
about how they have changed and where to from here 


Spend a majority of class time discussing their progress 
with them 


Make it light, happy and humerous 


It is quite appropriate to arrange some form of social 
gathering at the end of class 
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APPENDIX C 
IPAT ANXIETY SCALE 
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SELF ANALYSIS KORM 


NAM TODAY'S DAT 
First Middle Last 
SEs eS ore ee * AGES _OTHER FACTS 
(Write M or F) (Nearest Year) (Address, Occupation, etc., as instructed) 


Inside this booklet you will find forty questions, dealing with difficulties that most people 
eae gue at one time or another. It will help a lot in self-urderstanding if you check 
frenkly and truthfully, to describe any problems you may have. 


Start with the two simple examples just below, for practice. As you see, cach inquiry is 
actually put in the form of a sentence. By putting a cross, X, in one of the three boxes 
on the right you show how it applies to you. Make your marks now. 


Yes Occasionally No 


1. I enjoy walking... oil pan aa Demon Ben Pe ee ee 


A middle box is provided for when you cannot definitely say Yes or No. But use it as little 
as possible. 


2. T would rather spend an evening: 
CELA King LO PeOpien (ajsal aaOVie 5 eevee eee meen Lee) 2 {| 


About half the items inside end in is and B choices like this. B is always on the right. 
Remember, use the ‘‘In between”’ or ‘‘Uncertain’’ box only if you cannot possibly decide 
on A or B. 


Now: 


1. Make sure you have put your name, and whatever else the examiner asks, in the place 
at the top of this page. 


2. Never pass over an item but give some answer to every single one. Your answers will 
be entirely confidential. 


3. Do not spend time pondering. Answer each immediately, the way you want to at this 
moment (not last week, or usually). You may have answered questions like this be- 
fore; but answer them as you feel now. 

Most people finish in five minutes; some, in ten. Hand in this form as soon as you are 


through with it, unless told to do otherwise. As soon as the examiner signals or tells 
you to, turn the page and begin. 


© 1957, 1963, by R. B. Catte’ All rights reserved. Printed in U. S. A. Published by the Institute for Personality and 
Ability Testing, 1602-04 Coronado Drive, Champaign, Illinois. 


1957-63 EDITION 
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1. I find that my interests, in people and amusements, tend to change rx 
A Teh gag GY 05 (a0 tee eter eer Dae ne ane Oty oe [J 
2. If people think poorly of me I can still go on quite serenely in my tne 
own mind -Yimt OF NOL being angent-minded or forgetful of details [| 
8. I like to wait till I am sure that what Iam saying is correct, before y. 
PD EtOr vane aleayr CUMCN temp nen, cia et een fe ae Be [] 
poe 
4, I am inclined to let my actions get swayed by feelings of jealousy........ 
5. If I had my life to live over again I would: A 
(A) plan very differently, (B) want it the Same. ccc ij 
6. I admire my parents in all important matters. ccceesccsucwesnereesneneeenees . - 
7. I find it hard to “take ‘no’ for an answer”, even when I know what rime 
PF ask"1s impossible Ppeed vo Count things for no Harticular purpose __ [] 
8. I doubt the honesty of people who are more friendly thanI would 1, 
Ma vULa ll yx pee Other 0 = Ceres ae cet eepes tlre et erties ie et vc {] 
9. In demanding and enforcing obedience my parents (or guardians) a 
were: (A) always very reasonable, (B) often unreasonable... fe | 
10. I need my friends more than they seem to meed Meine cece fii 
11. I feel sure that I could “pull myself together” to deal with an ee 
emergency. ee Bears Dy y Having Sings 6o wrongs sok: 
Often 
12, Asa child ‘Twas afraid™of thetdark Workalessneme ae 
13. People sometimes tell me that I show my excitement in voice and Yes 
Tier IeTse ee LOO OD VIOUS] Ver ee seer eeer ett brerermes ides atc tec tne ths atthe C] 


19, 


20. 


. If people take advantage of my friendliness I: 


(A) soon forget and forgive, (B) resent it and hold it against them.. 


. I find myself upset rather than helped by the kind of personal 


criticism that many people Mmakel’l 1emorse. aver quite smell matters... 


SOfterm | get angry wittl people? GOOU UIC ye neces 


_ I feel restless as if I want something but do not know what........W....... 


_ IT sometimes doubt whether people I am talking to are really 


interested in what am saying 2en.. LOK OF a aiioult teal shepd... = 


I have always been free from any vague feelings of ill-health, such 
as obscure pains, digestive upsets, awareness of heart action, etc............... 


In discussion with some people, I get so annoyed that I can hardly 
trust myself to Sek ee ES erect lear tere tem rte age 


CONTINUE ON NEXT PAGE. 


True 


A 


In between 


In between 


In between 


Seldom 


In between 


In between 


In between 


In between 


In between 


Sometimes 


Often 


Sometimes 


Uncertain 


In between 


Occasionally } 


In between 


Sometimes 


In between 


Uncertain 


Rarely 


ce CF? fe: & 


y 
r) 
a 
o 


? Oe O 


wm 
2 
a 
° 
=} 


iS 


Zz 
eo 
4 
° 
”" 


L] 


Z 
rc) 


= mae 
ery ‘ 


a ae 4 _aasetinet, pid a ats 


a} ope fal om a ors stan 0 oy ie 1 


2 bina ninpt PeeN aes ae wen eee g eg mamnny ance aemonat ie ainmniniten Hai ome mi 


4 4" F , eee ai eliiadti aed cui ae 


oe  _ ouswaiens ei ape ae, 

58" Gs it at a 
G 
Gi 


i oe open ork — rhea a teen ea T 3 


dedw word I nedw neve tepibet its he Sata i 2 : 


wit amexint wr Oluow I mgedd yibasit oom Sis ow payee to oe edi tduob I 2 
i 0 arsrit Joogxe 


ee eee ett horror te sre riers Se eee ne nc et ae 


townie ( enaiirosus 16) 2inorsq yor ee patinrotas rel ee 
i} ry. . adsnoesstiy rotto (8). ,sldenoasss "IsV. me 
Smiiarrok wrk 


LJ n-ne been od ntsed yodd nade som abrsitt yn “a4 i 
Sip, - anne ne diiw feeb of Nitin “laa seal ee I biser foot I ‘i q 


es aa i lp we i A WT EY een ewe wae te abies 60am seee 


as a bas ssiov ni tnentotioxe vie li I ted om fod eontivomoe olqost . . 


i ee Peat ree. ey et a ~minrae GROOVE OY SRT I 


“a . O] ions Jenisas Ji blori ac hepsi se seas 
Py arn oc [snoaveg to brid sit yd boglod gan ay : 


a 


; 


g 

CI 

a0 

ebied 

LJ 

ever atiltvnioh  nsild 

ls i i eer asw I bids ¢ eA st 
0 

rm vem 


+ 
FAW en IE eee OR ONO US) URINE Spee WR e eee e™ rab bine Hine eyes med 


apd civ: eenConene: aid al ipa 


St Gi BERPAB ORG camer 
al 7" ‘y lon Sta Bb grills tne DT gp e pan ct 


Shit eet ee en ee Rh ee et Se ce emanated 


a ‘e GS is at 


21. Through getting tense I use up more energy than most people in Tree 
POLLING LINES CLONGs mn tan nie Cen ene A E eeneeniee ee ee ce s 
True 
22. I make a point of not being absent-minded or forgetful of details............. [4 
23. However difficult and unpleasant the obstacles, I always stick to Yes 
PUP OLIOIMALINCENTIONS .) e weeme kamen ane) eerie © eure tp an rene ne tate 
Yes 
24. I tend to get over-excited and “rattled” in upsetting situations... [js] 
Yea 
25. I occasionally have vivid dreams that disturb my sleepin ia 
Ye 
26. I always have enough energy when faced with difficulties. www. [] 
True 
27. I sometimes feel compelled to count things for no particular purpose... [_] 
28. Most people are a little queer mentally, though they do not like to mu. 
PNG AGOWEE | Aken der tesa een Rite seh Che eed See awe eee ee ia 
Yes 
29. If I make an awkward social mistake I can soon forget itu [ee] 
30. I feel grouchy and just do not want to see people: nek 
CAymoccasionally, (Bb) rather Otten. mete ie eee eee by] 
Never 
31. I am brought almost to tears by having things go wrong... 
32. In the midst of social groups I am nevertheless sometimes over- Yea 
come by feelings of loneliness and wWorthlessness cece () 
80. I wake in the night and, through worry, have some difficulty in mela 
ACSA tee: phe cot ee ee ae Minn ea a, TOO RON Cee) Pont ee tm re cm, Oe 
Yes 


37. 


38. 


39. 
40. 


. My nerves get on edge so that certain sounds, e.g., a screechy hinge, 


. My spirits generally stay high no matter how many troubles I meet... [_] 


Yes 


. Isometimes get feelings of guilt or remorse over quite small matters... [] 


Often 
Bredinvearavle and alye me Nersiniy Chasse eee eee : 
If something badly upsets me I generally calm down again quite Tre 
(O(EHI Gh Poriohernel wanders Oe Sear MOL Oe Litt oh ath AR Meet ATOR Koren hahha tilts [se] 

Yes 
I tend to tremble or perspire when I think of a difficult task ahead....... (el 

Yes 
I usually fall asleep quickly, in a few minutes, when I go to bed................ [ed 
I sometimes get in a state of tension or turmoil asI think over my = mw. 
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TENNESSEE SELF CONCEPT SCALE 
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Fill in your name and other information on the separate answer sheet. 


The statements in this inventory are to help you describe yourself as you see yoursalf. Plaace anewe 
them as if you were describing yourself to yourself. Read each item carefully: then select one ct th 
five responses below and fill in the answer space on the separate answer sheet. 


Don’t skip any items. Answer each one. Use a soft lead pencil. Pens won’t work. 


answer, you must erase the old answer completely and enter the new one. 
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. Lam satisfied to be just what I am 
. Iam just as nice as I should be 
. I despise myself 
. Iam satisfied with my fainily relationships 
. I understand my family as well as I should 
. Ishould trust my family more 
. Iam as sociable as I want to be = or 
. I try to please others, but I don’t overdo it a . 
. Lam no good at all from a social standpoint . 
. I do not like everyone I know 
. Once in a while, I laugh at a dirty joke ie : 
. Iam neither too tall nor coo short 
. I don’t feel as well as I should 
. Ishould have more sex appeal 
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A-I INVENTORY =) oCORES 


TUPMS se) 25), SB OL16. 9 350" 86,8 4h, 246. and (54 = Ali: THESE. LTEMS SCORE: 1 
for STRONGLY AGREE 


THE REMAINING ITEMS SCORE 1 for = STRONGLY DISAGREE 


THE BEST POSSIBLE SCORE IS 60 (1 point for each item). 
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ADULT I-I INVENTORY 


Read each of the following statements and decide how much you 
agree or disagree. Show your answer on the separate answer page. 


Use the code shown below. 


A B Cc D E 
A. I strongly agree ee ea ee eee — aoe 
B eheteagree pe ae beans BLA mes 
C. Undecided. ee == Se eee eeeereed 
D. I disagree = a veerisa —— pees 
E. I strongly disagree | ae ole ats curses 
NOTE 


Answer all the questions. (Mark only one choice for each question). 


ee 


There are no right or wrong answers. 
There is no time limit. 


If you wish to change an answer, be certain to erase the undesired 
answer completely. 


Because the inventory is to be machine scored a soft pencil should 
be used. 
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19. 
20, 


21. 


Jeers humiliate me even when I know I am right. 
I worry about situations where I am being tested. 


The best way to teach a child right from wrong is to spank him 
when he is wrong. 


I must learm to "keep my head" when things go wrong. 

I think I am getting a fair deal in Wee 

a worry about etemity. 

I am happiest when I am sitting around doing little or nothing. 
I prefer to be independent of others in making decisions. 


If a person is ill-tempered and moody, he will probably never 
change. 


I get very upset when I hear of people (not close relatives or 
close friends) who are very ill. 


Crime never pays. 


My family and close friends do not take enough time to become 
acguainted with my problems. 


People who do not achieve competency in at least one area are 
worthless. 


We are justified in refusing to forgive our enemies. 

I frequently feel unhappy with my eppearsitte . 

I feel that life has a great deal more happiness than trouble. 
I worry over possible misfortunes. 


I often spend more time in trying to think of ways of getting 
out of something than it would take me to do it. 


I tend to look to others for the kind of behavior they approve 
as right and wrong. 


Soma people are dull and wimaginative because of defective 
training ag a child. 


Helping others is the very basis of life. 
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24, 


25. 


26. 
27. 
28. 


29. 


30. 
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32. 


33% 
34. 
35. 
36, 
373 


38. 


39. 


i] 
School promotions should be for, intellectual merit alone. 
It is very important to mea when I do a good job to be praised. 
I find it diJficult to take criticism without feeling hurt. 


It is terribly upsetting the way some students seem to be 
constantly protesting about one thing or another. 


It is impossible at any given time to change one's emotions. 


I tend to worry aboud possible accidents and disasters. 


I need to leam how to keep from being too assertive or too bold. 


To cooperate with others is better than doing what you feel 
should be done. 


Symathy is the most beautiful emotion of man. 


People who criticize the government are either ignorant or 
foolish. 


I wish’that more affection were shown by members of my family. 


When a person is no longer interested in doing his best, he 
is done for. 


I get very angry when I miss a bus which passes only a few 
feet eway from m. 


My place of employment and/or my neighborhood provide adequate 
opportunity for me to meet and make friends. 


I. can walk past a grave yard alone at night without feeling 
uneasy. : 


‘I avoid inviting others to my home pecause it is not as nice 


as theirs. 


I prefer to have someone with ma when I receive bad news. 


It is necessary to be especially friendly to new co-workers and 


neighbors. 


The good person is usually right. 


Dery oe 
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I worry about little things. 
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Riches are a sure basis for happiness in the home. 

I can face a difficult task without rea 

I usually try to avoid doing chores which I dislike doing. 
I like to bear responsibilities alone. 

Other peoples problems frequently cause me great concern. 


It is sinful to doubt the bible. 


it makes me very uncomfortable to be different. 


I get terribly upset and miserable when things are not the way 
I would like them to be. 


I find that my occupation and social life tends to make me 
unhappy. 


I am afraid in the dark. 


Meany people that I knew are so unkind or unfriendly that I 
. oe 
avoid them. 


It is better to take risks and to commit possible errors, than 
har 


to seek unnecessary aid of others. 


I get disturbed when neighbors are very harsh with their little 
children. 


I find it very upsetting when important people are indifferent 
to ma. 


I have sometimes had a nickname which upset me. 
I have sometimes crossed the street to avoid meeting some perscn. 
When a friend ignores me I become extremely upset. 


My feelings are easily hurt. 
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DIRECTIONS: 

i 

: This booklet contains a series of statements. Read each one, decide 
: how you feel about it, and then mark your answer on the special 
answer sheet. MAKE NO MARKS ON THE TEST BOOKLET. 
i If you agree with a statement, or feel that it is true about you, 
answer TRUE. If you disagree with a statement, or feel that it is 
i not true about you, answer FALSE. 

If you Sind a few questions which you cannot or prefer not to 
answer, they may be omitted. However, in marking your answers 
| on the answer sheet, make sure that the number of the statement 
is the same as the number on the answer sheet. 
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I enjoy social gatherings just to be with 
people. 

The only interesting part of the newspaper 
is the “funnies.” 


I looked up to my father as an ideal man. 


A person needs to “show off” a little now 
and then. 


Our thinking would be a lot better off if we 
would just forget about words like ‘“‘prob- 
ably,” “approximately,” and “perhaps.” 


I have a very strong desire to be a success in 
the world. 


When in a group of people I usually do 
what the others want rather than make sug- 
gestions. 


I liked “Alice in Wonderland” by Lewis 
Carroll. 


I usually go to the movies more tian once 


_ a week. 
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16. 


We 


18. 


19. 


20. 


Some people exaggerate their troubles in or- 
der to get sympathy. 
People can pretty easily change me even 
though I thought that my mind was already 
made up on a subject. 


I often feel that I made a wrong choice in 
my occupation. 


Tam very slow in making up my mind. 


I always follow the rule: business before 
pleasure. 


Several times a week I feel! as if something 
dreadful is about to happen. 


There’s no use in doing things for people; 
you only find that you get it in the neck in 
the long run. 


I would like to be a journalist. 

A person who doesn’t vote is not a good 
citizen. 

I think I would like the work of a building 
contractor. 

I have had very peculiar and strange experi- 


ences. 
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26. 


2s 


= 


38. 
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When a person “pads” his income tax re- 
port so as to get out of some of his taxes, 
it is just as bad as stealing money from the 
government. 


In most ways the poor man is better off than 
the rich man. 


I always like to keep my things neat and 
tidy and in good order. 


Clever, sarcastic people make me feel very 
uncomfortable. 


It’s a good thing to know people in the right 
places so you can get traffic tags, and such 
things, taken care of. 


It makes me feel like a failure when I hear 
of the success of someone I know well. 


I think I would like the work of a dress 
designer. 


I am often said to be hotheaded. 
I gossip a little at times. 


I doubt whether I would make a good 
leader. 


I tend to be on my guard with people who 
are somewhat more friendly than I had ex- 
pected. 


Usually I would prefer to work with women. 


There are 2 few people who just cannot be 
trusted. 


{ become quite irritated when I see someone 
spit on the sidewalk. 


When I was going to school I played hooky 
quite often. 


I have very few fears compared to my 
friends. 


It is hard for me to start a conversation with 
strangers. 


I must admit that I enjoy playing practical 
jokes on people. 


y 


I get very nervous if I think that someone 
is watching me. 


For most questions there is just one right 
answer, once a person is able to get all the 
facts. 
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I sometimes pretend to know more than I 
really do. 

It’s no use worrying my head about public 
affairs; I can’t do anything about them any- 
how. 


Sometimes I feel like smashing things. 


As a child I used to be able to go to my 
parents with my problems. 


I think I would like the work of a school 
teacher. 


Women should not be allowed to drink in 


ee | 
rire " = 
Be te a 


Most people would tell a lie if they could 
gain by it. 


When someone does me a wrong I feel I 
should pay him back if I can, just for the 
principle of the thing. 


I seem to be about as capable and smart as 
most others around me. 


Every family owes it to the city to keep their 
sidewalks cleared in the winter and their 
lawn mowed in the summer. 


I usually take an active part in the enter- 

tainment at parties. 

I think I would enjoy having authority over 

other people. 

I find it hard to keep my mind on a task 

or job. 

Some of my family have quick tempers. 

I hate to be interrupted when I am working 

on something. 

I have sometimes stayed away from another 

person because I feared doing or saying 

something that I might regret afterwards. 

I get very tense and anxious when I think 

other people are disapproving of me. 

The trouble with many people is that they 

don’t take things seriously enough. 

I have often met people who were supposed 

to be experts who were no better than I. 
it.ed school. 

I think Lincoln was greater than Washing- 

ton. 
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It is always a good thing to be frank. 
A windstorm terrifies me. 


I think I would like the work of a clerk in 
a large department store. 


Sometimes I feel like swearing. 

I feel sure that there is only one true re- 
ligion. 5 

I am embarrassed by dirty stories. 


I would disapprove of anyone’s drinking to 
the point of intoxication at a party. 


Sometimes I cross the street just to avoid 
meeting someone. 


I get excited very easily. 

I used to keep a diary. 

Maybe some minority groups do get rough 
treatment, but it’s no business of mine. 


It is very hard for me to tell anyone about 
myself. 


We ought to worry about our own country 
and let the rest of the world take care of 
itself. 


I often feel as if the world was just passing 
me by. 


When I get bored I like to stir up some ex- 
citement. 


I like to boast about my achievements every 
now and then. 


I am afraid of deep water. 
There have been times when I have been 
very angry. 


I must admit I often try to get my own way 
regardless of what others may want. 


I think I would like the work of a garage 
mechanic. 


I usually feel nervous and ill at ease at a 
forma! dance or party. 


I have at one time or another in my life tried 
my hand at writing poetry. 

I don’t like to undertake any project unless 
T have a pretty good idea as to how it will 
turn out. 
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Most of the arguments or quarrels I get into 
are over matters of principle. 


I like adventure stories better than roman- 
tic stories. 


I do not like to see people carelessly 
dressed. 


Once a week or oftener I feel suddenly hot 
all over, without apparent cause. 


As long as a person votes every four years, 
he has done his duty as a citizen. 


Sometimes I think of things too bad to talk 
about. 


People often expect too much of me. 
I would do almost anything on a dare. 


With things going as they are, it’s pretty 
hard to keep up hope of amounting to 
something. 


The idea of doing research appeals to me. 


I take a rather serious attitude toward ethi- 
cal and moral issues. 


I would like the job of a foreign corre- 
spondent for a newspaper. 


People today have forgotten how to feel 
properly ashamed of themselves. 


I cannot keep my mind on one thing. 
I prefer a shower to a bathtub. 


I must admit that I often do as little work 
as I can get by with. 


I like to be the center of attention. 


I like to listen to symphony orchestra con- 
certs on the radio. 


I would like to see a bullfight in Spain. 


I am fascinated by fire. 


’ The average person is not able to appreci- 


ate art and music very well. 


I can be friendly with people who do 
things which I consider wrong. 


I have no dread of going into a room by 
myself where other people have already 
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I get pretty discouraged sometimes. 
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The thought of being in an automobile 
accident is very frightening to me. 


When in a group of people I have trouble 
thinking of the right things to talk about. 


I set a high standard for myself and I feel 
others should do the same. 


School teachers complain a lot about their 
pay, but it seems to me that they get as 
much as they deserve. 


At times I feel like picking a fist fight with 
someone. 


Sometimes I have the same dream over and 
over. 


It is annoying to listen to a lecturer who 
cannot seem to make up his mind as to 
what he really believes. 


I don’t blame anyone for trying to grab all 
he can get in this world. 


I believe we are made better by the trials 
and hardships of life. 


Planning one’s activities in advance is very 
likely to take most of the fun out of life. 


I do not always tell the truth. 


Bae a rise Bets ae Sey 
I was a slow learner in school. 


I like poetry. 


J think I am stricter about right and wrong 
than most people. 


I am likely not to speak to people until 
they speak to me. 


There is something wrong with a person 
who can’t take orders without getting an- 
gry or resentful. 


I do not dread seeing a doctor about a sick- 
ness of injury. 
I always try to consider the other fellow’s 


feelings before I do something. 


It takes a lot of argument to convince most 


people of the truth. 
I think I would like to drive a racing car. 


Sometimes without any reason or even 
when things are going wrong I feel excit- 


edly happy, “on top of the world.” 
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One of my aims in life is to accomplish 
something that would make my mother 
proud of me. 


I fall in and out of love rather easily. 
I feel as good now as I ever have. 


it makes me uncomfortable to put on a 
stunt at a party even when others are doing 
the same sort of thing. 


I wake up fresh and rested most mornings. 


Most people make friends because friends 
are likely to be useful to them. 


I wish I were not bothered by thoughts 
about sex. 


I seldom or never have dizzy spells. 


It is all right to get around the law if you 
don’t actually break it. 


I enjoy hearing lectures on world affairs. 


Parents are much too easy on their children 
nowadays. 


Most people will use somewhat unfair 
means to gain profit or an advantage rather 
than to lose it. 


I like to be with a crowd who play jokes 
on one another. 


I am somewhat afraid of the dark. 


I have a tendency to give up easily when I 
meet difficult problems. 


I would like to wear expensive clothes. 
I certainly feel useless at times. 


I believe women should have as much sex- 
ual freedom as men. 


I consider a matter from every standpoint 
before I make a decision. 


Criticism or scolding makes me very un- 
comfortable. 


I have strange and peculiar thoughts. 
I read at least ten books a year. 


If I am not feeling wel! I am somewhat 
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I like tall women. 
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A person should adapt his ideas and his 


behavior to the group that happens to be 
with him at the time. 
I hardly ever get excited or thrilled. 


I have the wanderlust and am never happy 
unless I am roaming or traveling about. 


I frequently notice my hand shakes when I 
try to do something. 


I feel nervous if I have to meet a lot of 
people. 


I would like to hear a great singer in an 
opera. 


I am sometimes cross and grouchy without 
any good reason. 


Every citizen should take the time to find 
out about national affairs, even if it means 
giving up some personal pleasures. 


I like parties anc socials. 


My parents have often disapproved of my 
friends. 


I do not mind taking orders and being told 
what to do. 


In school I always looked far ahead in 
planning what courses to take. 


I should like to belong to several clubs or 
lodges. 


My home life was always happy. 


Teachers often expect too much work from 
the students. 


I often act on the spur of the moment with- 
out stopping to think. 


I think I could do better than most of the 
present politicians if I were in office. 


I do not have a great fear of snakes. 


My way of doing things is apt to be mis- 
understood by others. 


I never make judgments about people until 
I am sure of the facts. 


I have had blank spells in which my activi- 
ties were interrupt: oad I did not know 
what was going on around me. 
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I commonly wonder what hidden reason 
another person may have for doing some- 
thing nice for me. 


I am certainly lacking in self-confidence. 


Most people are secretly pleased when’ 


someone else gets into trouble. 


When I work on a committee I like to take 
charge of things. 


My parents have cenerally let me make my 
own decisions. 


I always tried to make the best school 
grades that I could. 


I would rather go without something than 
ask for a favor. 


Sometimes I feel as if I must injure either 
myself or someone else. 


I have had more than my share of things 
to worry about. 


I often do whatever makes me feel cheerful 
here and now, even at the cost of some 
distant goal. 


I usually don’t like to talk much unless I 
am with people I know very well. 


I am inclined to take things hard. 


Iam quite often not in on the gossip and 
talk of the group I belong to. 


In school my marks in deportment were 
quite regularly bad. 


Only a fool would ever vote to increase his 
own taxes. 


I can remember “playing sick” to get out 
of something. 


When I meet a stranger I often think that 
he is better than I am. 

I would be ashamed not to use my privilege 
of voting. 


I like to keep people guessing what I'm 
going to do next. 


The most importcnc things to me are my 
duties to my job and to my fellowman. 


I whink I would like to fight in a boxing 
m.ucch sometime. 
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Once in a while I laugh at a dirty joke. 


Before I do something I try to consider 
how my friends will react to it. 


I would like to be a soldier. 


In a group of people I would not be em- 
barrassed to be called upon to start a dis- 
cussion or give an opinion about something 
I know well. 


I have no patience with people who believe 
’ s only one true religion. 


A eSae 


If given the chance I would make a good 
leader of people. 


When things go wrong I sometimes blame 
the other fellow. 


I like to plan a home study schedule and 
then follow it. 


I enjoy a race or game better when I bet 
on it. 


I have often found people jealous of my 
good ideas, just because they had not 
thought of them first. 


Sometimes at elections I vote for men 
about whom I know very little. 


I like to go to parties and other affairs 
where there is lots of loud fun. 


Most people are honest chiefly through 
fear of being caught. 


i very much like hunting. 


I have frequently found myself, when 
alone, pondering such abstract problems as 
freewill, evil, etc. 


I have never been in trouble with the law. 


It makes me angry when I hear of someone 
who has been wrongly prevented from vot- 


ing. 
In school I was sometimes sent to the prin- 
cipal for cutting up. 


I would like to write a technical book. 


At times I have worn myself out by un- 
dertaking too much. 


I chink I would like the work of a librarian. 


I love to go to dances. 
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Most people inwardly dislike putting them- 
selves out to help other people. 


I feel uneasy indoors. 


People have a real duty to take care of 
their aged parents, even if it means mak- 
ing some pretty big sacrifices. 


I would like to belong to a discussion and 
study club. 


I keep out of trouble at all costs. 
IT usually expect to succeed in things i do. 


People pretend to care more about one an- 


other than they really do. 
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Most people worry too much about sex. 


It is hard for me to find anything to talk 
about when I meet a new person. 


I like to read about history. 
I much prefer symmetry to asymmetry. 


I would rather be a steady and dependable 
worker than a brilliant but unstable one. 


I am apt to show off in some way if I get 
the chance. 


Sometimes I feel that I am about to go to 
pieces. 


3. A person does not need to worry about 
other people if only he looks after himself. 


We ought to pay our elected officials bet- 
ter than we do. 

I can honestly say that I do not really mind 
paying my taxes because I feel that’s one 
of the things I can do for what I get from 
the community. 

I am so touchy on some subjects that J 


can’t talk about them. 


The future is too uncertain for a person 
to make serious plans. 


Sometimes I just can’t seem to get going. 
I like to talk before groups of people. 
I would like to be a nurse. 


The man who provides temptation by leav- 
ing valuable property unprotected is about 
as muci to blame for its theft as the one 
who steals it. 
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Iam a good mixer. 


I am often bothered by useless thoughts 
which keep running through my mind. 


If I werea reporter I would like very much 
to report news of the theater. 


Most of the time I feel happy. 
I like to plan out my activities in advance. 


When a man is with a woman he is usually 
thinking about things related to her sex. 


I must admit that I have a bad temper, once 
I get angry. 


I like mechanics magazines. 


I must admit I find it very hard to work 
under strict rules and regulations. 


I like large, noisy parties. 


I sometimes feel that I am a burden to 
others. 


When prices are high you can’t blame a 
person for getting all he can while the 
getting is good. 


I have never deliberately told a lie. 


Only a fool would try to change our Amer- 
ican way of life. 


I want to be an important person in the 
community. 


I often feel as though I have done some- 
thing wrong or wicked. 

In school I found it very hard to talk be- 
fore the class. 


I usually feel that life is worthwhile. 


I always try to do at least a little better 
than what is expected of me. 


We ought to let Europe get out of its own 
mess; it made its bed, let it lie in it. 


There have been a few times when I have 
been very mean to another person. 


Lawbreakers are almost always caught and 


punished. 


I would be very unhappy if I was not suc- 
cessful at something I had seriously started 
to do. 
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I dread the thought of an earthquake. 
I think most people would lie to get ahead. 
I am a better talker than a listener. 


At times I have been very anxious to get 
away from my family. 


I like science. 
I often lose my temper. 


My parents were always very strict and 
stern with me. 


I must admit I feel sort of scared when I 
move to a strange place. 


I am bothered by people outside, on street- 
cars, in stores, etc., watching me. 


I’m pretty sure I know how we can settle 
the international problems we face today. 


Sometimes I rather enjoy going against the 


~ rules and doing things I’m not supposed to. 


I have very few quarrels with members of 
my family. 


I have no fear of water. 


If I get too much change in a store, I al- 
ways give it back. 
I often get disgusted with myself. 


I enjoy many different kinds of play and 


recreation. 


Society owes a lot more to the businessman 
and the manufacturer than it does to the 
artist and the professor. 


A large number of people are guilty of 
bad sexual conduct. 


I like to read about science. 


It is hard for me to act natural when I am 
with new people. 


I refuse to play some games because I am 
not good at them. 


I have never done anything dangerous for 


the thrill of it. 


I think I would like to belong to a singing 
cl b. 

As a youngster I was suspended from 
school one or more times for cutting up. 
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There have been times when I have wor- 
ried a lot about something that was not 
really important. 


I have never been in trouble because of my 
sex behavior. 


I think I would like to belong to a motor- 


_ cycle club, 
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I used to like it very much when one of my 
papers was read to the class in school. 


Every now and then I get into a bad mood, 
and no one can do anything to please me. 


I feel that I have often been punished with- 
out cause. 


I would be willing to give money myself 
in order to right a wrong, even though I 
was not mixed up in it in the first place. 


I would like to be an actor on the stage or 
in the movies. 


At times I have a strong urge to do some- 
thing harmful or shocking. 

i often get feelings like crawling, burning, 
tingling, or “going to sleep” in different 
parts of my body. 


I don’t seem to care what happens to me. 


Police cars should be especially marked so 
that you can always see them coming. 


1 am afraid to be alone in the dark. 


I have often gone against my parents’ 
wishes. 

We should cut down on our use of oil, if 
necessary, so that there will be plenty left 


for the people fifty or a hundred years 
from now. 


When the community makes a decision, it 
is up to a person to help carry it out even 
if he had been against it. 


1 often wish people would be more definite 
about things. 


I have nightmares every few nights. 


If I am driving a car, I try to keep others 
from passing me. 


I have a great deal of stomach trouble. 
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I have been afraid of things or people that 
I knew could not hurt me. 


I would rather have people dislike me than 
look down on me. 


I cannot do anything well. 


Any man who is able and willing to work 
hard has a good chance of succeeding. 


I hardly ever feel pain in the back of the 


nect 


I must admit I try to see what others think 
before I take a stand. 


People should not have to pay taxes for 
the schools if they do not have children. 


My parents wanted me to “make good” in 
the world. 


I often think about how I look and what 
impression I am making upon others. 


When I was a child I didn’t care to be a 
member of a crowd or gang. 


In a group, I usually take the responsibility 
for getting people introduced. 


I would be willing to describe myself as a 
pretty 


I almost never go to sleep. 


strong”’ personality. 


I do not like to loan my things to people 
who are careless in the way they take care 


of them. 
I have never done any heavy drinking. 
Voting is nothing but a nuisance. 


When I am feeling very happy and active, 
someone who is blue or low will spoil it all. 


Ic is annoying to listen to a lecturer who 
cannot seem to make up his mind as to 
what he really belicves. 


I find it easy to “drop” or “break with” a 
friend. 


I find that a well-ordered mode of life 
with regular hours is congenial to my tem- 
perament. 


It is hard for me to =~ 
one who is always doubting and unsure 


about things. 
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Everything tastes the same. 
I often start things I never finish. 


I couid be perfectly happy without a single 
friend. 


Education is more important than most 
people think. 


I get nervous when I have to ask someone 
for a job. 


There are times when I act like a coward. 


x 


Sometimes I used to igei that 3 would lke 
to leave home. 


Much of the time my head seems to hurt 
all over. 


I never worry about my looks. 


I have been in trouble one or more times 
because of my sex behavior. 


Our thinking would be a lot better off if we 
would just forget about words like “ prob- 
ably,” “approximately, 


” 


and “perhaps.” 
My people treat me more like a child than 


a grown-up. 


Some people exaggerate their troubles in 
order to get sympathy. 

In school most teachers treated me fairly 
and honestly. 

I am made nervous by certain animals. 


1 go out of my way to meet trouble rather 
than try to escape it. 


I must admit I am a prextv fair talker. 


1 never make judgments about people until 
I am sure of the facts. 


I usually try to do what is expected of me, 
and to avoid criticism. 


If a person is clever enough to cheat some- 
one out of a large sum of money, he ought 
to be allowed to keep it. 


A person should not be expected to do any- 


thing for his community unless he is paid 


Some of my family have habits that bother 
and annoy me very much. 
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365. 
366. 
367. 
368. 


369. 


370. 


Dif la 


Dies 


373. 


374. 


I must admit I have no great desire to 
learn new things. 


No one seems to understand me. 


A strong person will be able to make up his 
mind even on the most difficult questions. 


I have strong political opinions. 
I seldom worry about my health. 


For most questions there is just one right 
answer, once a person is able to get all the 
facts. 


I dream frequently about things that are 
best kept to myself. 


I think I am usually a leader in my group. 


Te is impossible for an honest man to get 
ahead in the world. 


I like to have a place for everything and 
everything in its place. 


I have never seen a vision. 


IT don’t like to work ona problem unless’ 


there is the possibility of coming out with 
a clear-cut and unambiguous answer. 


It bothers me when something unexpected 
interrupts my daily routine. 


The future seems hopeless to me. 
I never seem to get hungry. 
My home life was always very pleasant. 


I have had no difficulty starting or holding 
my urine. 


I seem to do things that I regret more often 


than other people do. 


Disobedience to any government is never 
justified. 


I would rather be a steady and dependable 
worker than a brilliant but unstable one. 


I have reason for feeling jealous of one or 
more members of my family. 


My table manners are not quite as good 
at home as when I am out in company. 


I would never go out of my way to help 
another person if it meant giving up some 
personal pleasure. 


375, 


376. 


oW fl 


378. 
Ne 


380. 
olen 
382. 
383. 


384. 


385. 


386. 


387. 


388. 


389. 


390. 
J9i. 


392. 


395: 


394. 


395. 


396. 


397. 


398. 


There are certain people whom I dislike so 
much that | am inwardly pleased when 
they are catching it for something they 
have done. 


I enjoy planning things, and deciding what 
each person should do. 


Most of the arguments or quarrels I get 
into are over matters of principle. 


I doubt if anyone is really happy. 


I would rather not have very much respon- 
sibility for other people. 


I am known as a hard and steady worker. 
My mouth feels dry aimost all the time. 
Success is a matter of will power. 


I usually have to stop and think before I 
act even in trifling matters. 


Most people would be better off if they 
never went to school at all. 


It is pretty easy for people to win argu- 
ments with me. 


I know who is responsible for most of my 
troubles. 


I don’t like things to be uncertain and un- 
predictable. 


When I am cornered [ tell that portion of 
the truth which is not likely to hurt me. 


I get pretty discouraged with the law when 
a smart lawyer gets a criminal free. 


I have not lived the right kind of life. 
i am quite a fast reader. 
I daydream very little. 


I have used alcohol excessively. 


Even when I have gotten into trouble I was 
usually trying to do the mght thing. 


It is very important to me to have enough 
friends and social life. 


I sometimes wanted to run away from 
home. 


Once I have my mind made up I seldom 
change tt. 


Life usually hands me a pretty raw deal. 
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399. 


400. 


403. 


404. 


405. 


406. 


407. 


408. 


409. 


410. 


411. 


412. 
413. 
414. 


415. 


416. 


417. 


418. 


J 


At times I have been so entertained by the 
cleverness of a crook that I have hoped he 
would get by with it. 


I think I am stricter about right and wrong 
than most people. 


Most young people get too much educa- 
tion. 


I have had attacks in which I could not con- 
trol my movements or speech, but in which 
I knew what was going on around me. 


I have a natural talent for influencing 
people. 


I am in favor of a very strict enforcement 
of all laws, no matter what the conse- 
quences. 


People often talk about me 
back. 


behind my 


I have one or more bad habits which are so 
strong that it is no use fighting against 
them. 


I have had no difficulty in starting or hold- 
ing my bowel movement. 


I always see to it that my work is carefully 
planned and organized. 


I would never play cards (poker) with a 
stranger. 


i regard the right to speak my mind as 


very important. 


I am bothered by acid stomach several 
times a week. 
I like to give orders and get things moving. 
I get all the sympathy I should. 
I do not read every editorial in the news- 


paper every day. 

I have felt embarrassed over the type of 
work that one or more members of my 
family have done. 

I don’t think I'm quite as happy as others 
seem to be. 

Any job is all right with me, so long as it 
pays well. 

I am embarrassed with people I do not 
know well. 


419. 
420. 


425. 


426. 


427. 


428. 


429. 


430. 


435. 


436. 
437. 


438. 


439. 


It often seems that my life has no meaning. 


TI used to steal sometimes when I was a 
youngster. 


I don’t really care whether people like me 
or dislike me. 


I feel like giving up quickly when things 


go wrong. 


If people had not had it in for me I would 
have been much more successful. 


The one to whom I was most actached and 
whom I most admired as a child was a 


woman (mother, sister, aunt, or other 


woman). 


I have often felt guilty because I have pre- 
tended to feel more sorry about something 
than I really was. 


There have been times when I have been 
very angry. 


There are a few people who just cannot be 
trusted, 


My home as a child was less peaceful and 
quiet chan those of most other people. 
Even the idea of giving a talk in public 


makes me afraid. 


The things some of my family have done 
have frightened me. 


As a youngster in school I used to give the 
teachers iots of trouble. 


I am not afraid of picking up a disease or 
germs from doorknobs. 


It is more important that a father be kind 
than that he be successful. 


My skin seems to be unusually sensitive to 
touch. 


If the pay was right I would like to travel 
with a circus or carnival. 


I never cared much for school. 

I am troubled by attacks of nausea and 
vomiting. 

I would have been more successful if 


people had given me a fair chance. 


The members of my family were always 
very close to each other. 
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440, 


450. 


451. 


452. 


453. 
454, 


455. 


456. 


457. 


459. 


460. 


There are times when I have been discour- 
aged. ; 


I have often been frightened in the middle 
of the night. 


The trouble with many people is that they 
don’t take things seriously enough. 

I'm not the type to be a political leader. 
My parents never really understood me. 


I would fight if someone tried to take my 
rights away. 


I must admit that people sometimes dis- 
appoint me. 


If I saw some children hurting another 
child, I am sure I would try to make them 
stop. 


People seem naturally to turn to me when 
decisions have to be made. 


Almost every day something happens to 
frighten me. 


I get sort of annoyed with writers who go 
out of their way to use strange and unusual 
words. 


I set a high standard for myself and I feel 
others should do the same. 


I dislike to have to talk in front of a group 


I work under a great deal of tension. 


My family has objected to the kind of work 
I do, or plan to do. 


There seems to be a lump in my throat 
much of the time. 


I have more trouble concentrating than 
others seem to have. 


A person is better off if he doesn’t trust 
anyone. 


People who seem unsure and uncertain 
about things make me feel uncomfortable. 


My slcep is fitful and disturbed. 


A strong person doesn’t show his emotions 
and feelings. 


461. 


462. 


463. 
464. 


465. 


466. 
467. 


468. 


469. 


470. 


471, 


472. 


473. 
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It seems that people used to have more fun 
than they do now. 


Even though I am sure I am in the right, I 
usually give in because it is foolish to cause 
trouble. 


It is hard for me just to sit still and relax. 


From time to time I like to get completely 
away from work and anything that re- 
minds me of it. 


I must admit that 1 am a high-strung per- 
son. 


I am a very ticklish person. 
At times I think I am no good at all. 


I like to eat my meals quickly and not 
spend a lot of time at the table visiting 
and talking. 


I must admit that it makes me angry when 
other people interfere with my daily ac- 
tivity. 


If a person doesn’t get a few lucky breaks 
in life it just means that he hasn’t been 
keeping his eyes open. 


I sometimes feel that I do not deserve as 
good a life as I have. 


I feel that I would be a much better person 
if I could gain more understanding of my- 


self. 


I can’t really enjoy a rest or vacation unless 
I have earned it by some hard work. 


I sometimes tease animals. 
I have a good appetite. 
I had my own way as a child. 


I get tired more easily than other people 
seem to. 


I would be uncomfortable in anything 
other than fairly conventional dress. 


I sweat very easily even on cool days. 


njus¢ admit it would bother me to puta 
worm on a fish hook. 
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Trainer A 


Some Thoughts on the SEL Program 


- Based on an educational model: 1) instructional component 
) modelling component 
(by instructor or others) 
3) behavioral rehearsal 
(by student himself) 
4) at home activities 
(homework exercises) 


- In this instance, course was taught to student nurses, at times when 
demands on their time were quite heavy; attendance was very good, 
until the last few sessions, when seemingly the pressure of exams 
and upcoming exams, caused some to drop out of the course. 


- I will evaluate each of the ten lessons individually, but first some 
overall comments: 

- the educational model is an effective, easy-to-teacy-with model, 
that demands competence from the instructor. He has to convincingly 
demonstrate and model the skills and attitudes the course is 
attempting to teach. 

- by having people work in small groups together, and sharing their 
successes with the rest of the group, a strong sense of group 
and camaraderie is developed. 


- The lesson plan format was helpful, i.e. use of Objectives, Procedure 
and Homework, made it much easier for instructor to determine the 
goals for each session. The description in each of these sections 
was quite brief, but generally adequate if the instructor had 
previously taken training form Jim Beaubien. A person who had not 
taken this training would probably find the material too sketchy to 
work with (which has good and bad points). 


- I believe this series of 10 weekly sessions is quite adequate for 
teaching the basics of skill training and is a sufficient amount of 
time for people te i inaful and lasting changes in their lives 
and relationships with ‘other people. 

- I would have no hesitation in recommending that people take this 
course and indeed have done so on several occasions. 

- I would suggest a one-to-two month follow-up or % day to further 
stregthen learned skills and clear-up any problems. 


Evaluation of Individual Sessions 


Session One 
- The objectives and procedure were about right for a first an 


- I would suggest making this session "low-key", as many participants 
come with high anxiety. 
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- Also, emphasizing that course is at least 1/3 communication skill, but 
1s not just communication skills, so that people with previous commun- 
ication skills are forewarded, and that the instructor gains some idea 
of how much time should be devoted to this section. 


- When participants introduced each other, I found it helpful to also 
have them state their expectations. I wrote these down on the board 
while they were stating them. I believe this helped bring the group 
together by helping each to realize that they weren't alone with 
their problems, fears, etc. I kept these goals and used them later 
in the course (to review progress). 


Session Two 


- Again, material to be covered was about right for tnis session. 


- I found the second session to be too soon for discussing successes 
and rewards with this particular group -- instead of "reports" 
there were only embarrassed silences. By session three and four 
there were some spontaneous reports, but session two seemed too 
early for this group. 


- This group also had had some training in communication skills, so 
they thought they were familiar with the skills in this session. 
In actuality, they really did need the practice, but as they had 
come for personal effective training not communication skills, it 
was hard to get them to "work" on these skills. 


- The triadic working group is, I believe, an excellent vehicle for 
teaching and learning communication and interpersonal skills. 
Session Three 


- Again, lesson is right length. 


- I had previously introduced the 3 styles of behavior in lesson #1 
so I reviewed this area briefly and also used the table similar to 
the one in Your Perfect Right where they talk about your feelings 
when you behave assertively, etc. 


- When teaching any of the skills, I found modelling to be very 
important. whether it be myself or someone,else in the class who 
did the modelling. 


- Practice sessions were much more effective if exercises were 
related to their kind of work, situation, i.e. "Imagine receiving 
a compliment from your head nurse." How would you handle it? 


- Receiving and giving compliments is a particularly valuable compon- 
ent of this session. 


Session Four 


- Again, the right amount of material for the lesson. 


- The notion of the ABC's of behavior/behavior change, s° 
received. 


- Although this particular group initially seemed to have difficulty 
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Sharing their strengths, its final impact seemed very beneficial. 


- I chose to end the session with sharing their strenaths (to and on 
an up note) this seemed to work well. 


Session Five 


- This seemed like perhaps a bit too much material for this lesson, 
so I spent less time on reflective listening which this group 
claimed to have taken earlier in their training. 


- By this session, the first few minustes of sharing successes and 
talking about problems, questions, etc. they become increasingly 
important. 


- The group seemed to have enjoyed the discussion on ilaiipuiative 
plays. 


- They found speaking on the topics in a hat quite hard, but once 
they did it, they almost all reported feeling quite proud of 
themselves. 


Session Six 


- Again, I found that there was a bit too much material. 


- I had trouble getting the concept of irrational ideas across to 
the group (at least, so it seemed). 


- Although the SUD's concept didn't seem to take, at first, as time 
went on in this and later lessons, we as a group referred to it more 
and more often -- i.e., "My SUD's level seemed quite high this time." 


- Beginning, maintaining and ending conversations was a good exercise, 
particularly when we did it with the whole group. I did this exer- 
cise at the end to provide an ending on an "up" note. 


Session Seven 


- I spent too long on compiling a list of right and got rushed for 
time on the other exercises. 


- The desensitization to criticism exercise was a good beginning, but 
could really only be an exercise that showed it was possible to be 
desensitized. Time was too limited to do any really effective 
desensitization in just part of one class session. 


- Group seemed to enjoy practice "broken record". This seems to be 
a particularly important assertiveness skill, and as time went on 
the idea of being persistent seemed to really catch on (almost 
too much sometimes -- so that I had to say it was O.K. to make a 
reasonable or workable compromise). 


Session Eight 


- Material was a little rushed for this section, but not too bad. 
- Would suggest stressing that the goal is open and honest 
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communication and that the skills are "tools" to help achieve this 
goal -- otherwise the tendency seems to be: 1) to aim only for one's 
own goals; 2)use one skill at a time and only one skill. 


- Telling anecdotes is a really fun exercise and is really good for 
offsetting all the "work" we did in the classes. 

Session Nine 

- Session was quite straightforward and I had no trouble completing 
the exercises. 


- I also reviewed the original goals of the participants -- I had 
Saved the list. People were pleasantly surprised to see how far 
they had come. 


Session Ten 


- The idea of a gatherine, I think, is an excellent idea. 


- I did not have people talk one-at-a-time to the whole group (we 
left to go to the party, but I think that would have been a good 
idea -- we did it informally at the party though). 
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Trainer B 


Evaluation of the SEL Program 


Size of Group 


initially, due to my inexperience, felt large 


allowed for an attrition (i.e. finished with an adequate size 
group) 


- would have liked more variables (age, sex) 


Format 


liked 2 hour sessions, weekly 


allowed for group involvement, internalization of information 
and the time span between sessions allowed for development of 
Ski lits 


I felt that longer than a week between sessions tended to 
disadvantage (fewer successes voices, less enthusiasm at o 
of session) 


a 
tset 


Program Content 


a) 


c) 


Excellent Overali 
- objectives are good to have, are realistic, keep leader on 
target 


- good development, encourages participation from beginning, 
moves from easy tasks to more difficult and thus more 
involvement 


Productive 


- good balance of theory and practice 
- concentrates on commitment, action and results 
- specifically liked setting personal goals in the beginning 


- liked working with theory, modelling, practice, homework 
system 


Student Involvement High 


- working with triads and different sizes of groups within 
group definitely promotes it 


- found changing groups in the class very helpful and 
avoided aggressors taking over initially 


- documented homework and success expectations seemed to 
guarantee success and behavior change 
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4. 


6. 


d) 


e) 


Su 


Flexible 

- The outline allowed me, as a leader, to present the material 
in my own style, while still following the outline content 
(e.g. using own examples, sharing of self in presenting 
theory or modelling). 
- authenticity prevailed 
- felt part of the group 
- really encouarges leader to play an active role 

Positive 


- encourages enthusiasm in leader and group 
- encourages leader to believe in individuals (i.e. hears 
about successes) 


- exercises provided for fun, a good time, identifying with 
others 


qgestions 


would like brief definition of communication skills, to be 
presented as terminology different from that I was accustomed 
to (e.g. reflection-feeling description) 


more handouts for group, written information on homework 


Group Leader 


Ev 


after taking your initial course does not have to do extensive 
preparation, course is skill orientated and pleasantiy informa] 


I helieve in what I was teaching which is extremely important 


Resources -- it was very helpful to have another leader to prep 
and follow-up with. I could check things out while they were 
fresh in my mind. 


having you come prior to some class allowed for my self- 
development and increased my confidence as well as my degree of 
"preparedness" 


found the classes stimulating, felt a real "high" at the end 
of the class 


aluations 


were very helpful in terms of changes that made class more 
meaningful or productive 


a good idea for the end of each class 


Items Specific to Group 


I 
gr 


felt that the following things initially were an obstacle to 
oup facilitation but once dealt with were an advantage: 
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c) 


d) 


instructor present - initially hampered group in that students 
felt inhibited 


Because of common residence some individuals had roles or 
behaviors they felt appropriate to the group. Things 
I found difficult to deal with initially were gigglings, 
individual conversations in progress when I was speaking 
to the group. 


Sharing successes at times seemed difficult because group 
knew each other or knew classmates. 


End of student year and exams influenced energy level 


Physical Setting 


Ample sized room with blackboard free from environmental distrac- 
tions or noise essential. 


Comments on Individual Sessions 


a) 


Session One 


I would have liked more information on change myths 


I would have liked to discuss more on assertiveness training, 
stressing the idea that it is not "winning all the time" 


- found goal sheet difficult to use (e.q. difference between 
thoughts, feelings, images, sensations -- it is better to 
have them write out their goals in their own way, I found 


- really found introducing another person in the group worked 
out well 


Session Two 


- group very involved and session went well. Liked content 
personally. 


Session Three 


- had difficulty completing this lesson in 2 hours 
- working on compliments went really well 


- good concrete homework 


Session Four 


- would have liked more background information on behavior 
change principles, e.g. suggested readings 


- and ABC of behavior change 
- shared-strengths well, a very positive experience 


- also needed more background on ISI 
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- good class -- enjoyed sharing content 


Session Five 


- needed your assistance with some areas of self concept 
especially how formed 


- manipulative ploys -- group enjoyed practicing and modelling 
those 


- topics in hat went well, would be a good one to repeat later 
On when anxiety and even more 


Session Six 


- had difficulty covering material in 2 hours 


- role played a problem of mine this really got group 
enthusiastic 


- my understanding of irrational ideas varied slightly from 
yours; I suggest listing them in outline 


- practicing requests was something group needed working on -- 
went well 


- needed moreinformation on SUDS -- would be good handout 
material. I found class started using this info in speaking 
about anxiety in future sessions 


- I think in future groups it would be good to have relaxa- 
tion tape available during class and actually practice 
relaxation which I didn't do because of time lacking 


Session Seven 


- group did very well listina rights, obviously previous 
sessions had made them really clear on this 


- didn't have other lists to hand out but we discussed them 
(need handout) 


- they were initially uncomfortable with criticism but, from 


feedback, found this a very constructive exercise both in 
giving and receiving. Excellent idea to finish with compli- 
ments -- makes it positive -- good session. 


Session Eight 


- protective skills went well 


- I found it timely to stress compromise when appropriate 
(to 


- refusing requests an excellent exercise, was beneficial 


- anecdotes were enjovehla, nracticod conversation skills. and 
reviewed at tnis time, gave each other good feedback 
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i) Session Nine 
- extremely helpful to students to practice negative inquiry, 
and negative assertion 
- enjoyed practicing putdowns 


- this session could have more material in it 
j) Session Ten 


- a good way to end 


- Suggestions on how to get non-drinkers to attend might be 
Nekpt ile. tees  oiniiike tO mention decks whe would be assertive 
to come and not drink. I didn't think of it. 


* Might be interesting to get together with group in September, would 
akKeatostry 1t 


ABOVE ALL -- Thanks for the experience Jim -- it was very enjoyable 
and fulfilling. 


CONGRATULATIONS ON A JOB WELL DONE. 
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